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Preface

The following report is the Evaluation of North Carolina's
Migrant Education Programs operated during the Summer of 1971.

Four basic charges to the Division of Research, State
Department of Public Instruction, shaped the evaluation plan and format
of this report. The evaluators were charged with the responsibilities
of: (1) collecting and analyzing all information necessary for
fulfilling Federal and State evaluation requirements, (2) conducting
the evaluation in such a way as to encourage program improvement both
during and as a result of the evaluation process, (3} implementina
an objective-based procedure which would encourage more effective )
planning, proposal writing, and program development for future projects,
and (4) initiating beneficial contacts between State Department of
Public Instruction consultants and local Migrant Project personnel.

Appreciation for making this report possible must be
acknowledged to the State Migrant Education Staff, LEA project directors,
coordinators and their staffs, consultants and volunteers who graciously
served on the on-site evaluation %“cams, and the entire staff of the

Division of Research, SDPI.
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INTRODUCTION

Migrants in North Carolina

The agriculturally-oriented coastal plain of eastern North
Carolina has provided seasonal employment for migrants in the Atlantic
Coast Migrant Stream since the Great Depressfon years of the 1930's.
A "typical" cycle has been frequently described for this group of workers
"on the season" who consider Florida their "home base" and return there
after the harvest season in the northern states. This widely accepted
description probably "fits" less than half the migrant workers employed

in North Carolina in any given season. North Carolina's Migrant Education

Administrative Handbook describes the situation: "If there is a stream

of migrant labor crews northward in the spring and southward in the fall,
then there are eddy currents along the way . . . " Three notable
exceptions to the stream migration are: an influx of secondary school
aged migrant youths orimarily from surrounding southern states who
specialize in the tobacco harvest, which requires a considerable amount
of hand labor during peak periods; a small flow of interstate and intra-
state migrants into three western North Carolina counties where crops
range from apples, beans, cabbage, and squash to gladiolus bulbs; and a flow
of intrastate migrants out of a northern tier of North Carolina counties
which straddle the Piedmont-Coastal Plains boundary. These workers migrate
southward and eastward into counties where farming is more intensive.,

There were some indications, based on observations in the summer
of 1671, of declining numbersin theéAt1antic Coast Stream while the young

tobacco workers continue to increase. Intrastate migrants, of which the

southward migration from the northern tier of mid-eastern North Carolina
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counties is but a part, seem to be increasing annually. This apparent increase
may be a function of better reporting systems since these small, numerous
nonpatterned flows which do not have a historical basis constitute a difficult
challenge to any reporting and recruitment systems.

Farmland covers nearly half of North Carolina, providing $1.5
billion in income to the State's economy. The sale of commercial crops
accounts for 55% of total farm income. At least sixteen of these crops
are harvested in varying degrees by migrant labor. An individual migrant
may work four or more crops during a short stay in one or more areas of the

State. The appendix of North Carolina's Migrant Education Administrative

Handbook (p. 28) lists the crops harvested by migrant labor for each of the

counties in which migrant ed'cation programs existed in 1970,

The Migrant Education Program

The North Carolina Migrant Education Program, as it exists in
1971, derives its direction from Public Law 89-750, a 1966 Amendment to the
Elementary and Secondary Education Act of 1965.

This law enabled the State Educational Agency or a combination
of such agencies to apply for grants to establish or improve, either
directly or through local educational agencies, programs of education for
migratory children of migratory agricultural workers. The rharge from this
act as éet forth in terms of a goal for North Carolina's Migrant Education
Program is: "To estabfish programs and profects which are designed fo meet
the apecial educational needs of migratony children of migratory agricultural
workers and to ceondinate these programs and profects with similar programs
An other sitates.”

The definitions of eligible participants used by North Carolina's

@ Migrant operation is taken from the "Title I Program Information Guide #28,"

)
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issued by the U.S. Office of Education. This guide states: "A migratony
child of a mighatony agriculiunal woikern L4 a child who has moved §rom one
schook distriet to another during the past year with a parent on guardian
who was Aeeking or acquining employment in aghiculturne including rnelated
food processing activities such as canning."

Three categories of eligible migrants are recognized by the
North Carolina Migrant operation: interstate, intrastate, and five-year
provision.

Interstate Migrant

An interstate migrant is a child who has moved with a

parent or guardian within the past year across state

boundaries in order that a parent, guardian, or member
of his immediate family might secure temporary or
seasonal employment in agriculture or in related food
processing activities. The parent or guardian and child
are expected to continue in the migrant stream.

Intrastate Migrant

An intrastate migrant is a child who has moved with a

parent or guardian within a state in order that a parent,

guardian, or member of his immediate family might secure
temporary or seasonal employment in agriculture or in related
food processing activities. The parent or guardian and

child are expected to continue in the migrant stream.

Five-Year E1igibility Provision

Should a family meeting either of the above conditions
decide not to continue to follow the crops but to

"Settle" in a given community, a child in such a family

7
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may be considered eligible to participate in projects
funded under Public Law 89-750 for a period of five
years with written consent of the parents. It should
be emphasized that the only purpose of extending the
eligibility period for five years is to admit former
migratory children, with the concurrence of their

parents, into an established program and to provide

children already in the program with continued services

after they have ceased to migrate.

State and Local Responsibilities

Although there are provisicns in the Legislation for programs to
be operated by private agencies under special arrangement or by the State
Agency, all projects operated under the auspices of the State have been
administered indirectly through local school administrative units. Under
this arrangement the State Agency is responsible for, among other things,
establishing the State Plan, setting the priorities for the State Migrant
Education Program, insuring that each local unit whose territory contains
eligible migrants submit a proposal and implement a project, approving

project proposals submitted by local administrative units, evaluating

and monitoring approved projects and providing technical assistance including
but not limited to consultative aid in proposal writing, and continuing
staff development at the State level.

The North Carolina Migrant Education Section maintains a Migrant
Education Center near the geographical center of North Carolina's migrant
populations. This center is located at Grifton and is responsible for

technical assistance, transmission of student records into the National
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Migrant Student Record Transfer System, and the operation of two mobile
classroom units designed and equipped to teach automotive engine tune-up
fundamentals. Instructors for the mobile tune-up courses are provided by
the Migrant Education Center. A film library which provides instructional
films and fiimstrips to migrant projects on a loan basis is also operated
from the Center.

A Tocal administrative unit desirous of operating a migrant program

must:

—
a

Identify the eligible migrant students or,in the case of summer-
only projects, estimate the number of migrant children expected
to be in the area.

2. Submit a proposal which 1s supportive of State objectives

and needs of local migranf students,

3. Procure the necessary personnel for program operation.
4. Provide pre- and in-service staff training.
5. Recruit the migrant students.

6. Insure eligibility by filing an application for enroliment

for each child with the State Migrant Office.

~d

Report attendance, pupil transfer records, and other necessary
information to the State Agency.

8. Implement the program in accordance with the proposal.

9. Evaluate the program.

Additionally, it is strongly suggested that all local migrant education
Projects organize an advisory committee, which will bring together ail
agencies providing services to migrants, initiate a planning committee for
preparing the project proposal, set up procedures to involve migrant parents

in the planning and implementing - the project, utilize consultative help from
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State Department of Public Instruction staff, correlate planning and activities
with regular school year programs, emphasize the positive aspects of the
migrants' culture, tailor instruction to the learning styles of migrant
children by designing activities which include considerable involvement,
establish and maintain continuing contact between the project staff and
local school unit administrators, and disseminate information about the project
before, during, and after its operation.

A mone thornough Listing of nesponsibi{lities of LEA's recedlving
migrant funding may be found Ln Chapter Four of Migrnant Education Administrative

Types and Locations of Projects

A1l regular school term projects in North Carolina's Migrant
operation are designed to supplement and extend services to migrant children
which are not provided through other sources of funding. Local units are

continually reminded to "supplement, not supplant.” Supplementary services

frequently take the form of additional classroom personnel -- instructional
aides, reading, counseling, speech, and other specialists who work directly
with the migrant children to meet their special educational needs. These
services may also take the form of special instructional materials and
equipment. Currently, however, State management discourages any such purchases
unless: (1) the need for the materials is shown to be directly related to
student needs by documented evidence of assessed needs of the students, and
(2) there is absolutely no possibility of obtaining the materials from other
sources, i.e., requested or similar materials are not available for any other
students in the system.

Due to the composition of North Carolina's migrant population, summer

school programs for school-age migrant children were assigned first priority
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at the beginning of the 1971 fiscal year. The summer programs may be

roughly divided into two types: pre-school/elementary and secondary programs.
The age break between the two types of programs is generally determined by
the age at which migrant children are expected to work in the harvests.
Although this age varies within the North Carolina migrant population, it
typically occurs somewhere between eleven and fourteen.

With one notable exception -- the Robeson tutorial program --
all pre-school/elementary programs in North Carolina were operated in
school facilities and required transporting the students.

The summer programs were charged with the responsibility of
developing a curriculum, based on the needs and characteristics of the migrant
children, which would prepare the children to be more successful in the.
regular school situation. In order to stimulate the children's interest and
offer them better chances for success, these programs are less restrictive
than normal school programs. They were encouraged to utilize an experience-
based non-textbook approach and to individualize instruction for each child.

The secondary migrant programs operated in North Carolina are
of two basic types: guidance-counseling-service programs and educational-
vocational programs. These categories are not mutually exclusive as considerable
overlap may exist. The somewhat arbitrary distinction between the two types
of secondary programs is made on the basis of whether students are transported
to a school for instruction or the instructor-counselor meets with the youths
at the camp sites. Most of the secondary programs schedule operations
on nights and weekends since their students are at work in the fields during
other periods. The staff of the counseling programs also experience more
student contact during the evening hours and weekends. Two of North Carolina's
counseling programs, Duplin and Pitt Counties, counseled during the week and

opened the schools of weekends.

A




Two of North Carolina's twenty three migrant prcgrams were
comprehensive in that they operated both elementary and secondary
programs during the Summer of 1971. Table I lists the types of programs
and the administrative units (counties) in which they were operated.
Figure II depicts the concentration of migrant projects, and mirrors
locations of the various populations currently served by the North

Carolina Migrant operation.
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NORTH CAROLINA MIGRANT EDUCATION PROGRAMS
1971

Units With Year Round Programs

Elementary Number] Secondary [lumﬁberil
Halifax County 8  Camden County? , 14& 2
Haywood County 10 Currituck County” 5 & 25
Pasquotank County 18
Transylvania County 22
Robeson County 20
Sampson County 21
Harnett County 9
Henderson County 11
Johnston County 13
Northampton County 16
Washington County 24
Cartaret County 3

Units With Summer Programs Only
Elementary Numberj Secondary Nymber]
Columbus County 4 Duplin County 6
Nash County 15 Greene County 7
Pamlico County 17 Lenoir County 14
Hyde County 12 Pitt County 19
Wake County 23

1These numbers were assigned to projects for the purpose
of reporting only.

2Both Camden and Currituck Counties operate comprehensive
programs for students of all ages.
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PROJECT SCHEDULES

HOURS TOTAL
| PER DAYS
PROJECT ___HOURS OF  _RATION DAY _ OPERATED

5:00 p.m. 8.75 30

=
}

CAMDEN ELEMENTARY 8:15 a.m.
’ 6:00 p.m.

B 9:30 p.m. 3.50 30

CAMDEN SECONDARY

5:00 p.m. 9.00 | 25

CARTERET ELEMENTARY 8:00 a.m.

"COLUMBUS ELEMENTARY " 4:00 pom. - 9:00 p.m. 5.00 33

CURRITUCK ELEMENTARY 8:00 a.m. - 4:00 p.m. 8.00 | 30

CURRITUCK SECONDARY 6:30 p.m. - 9:30 p.m.

3.00 30

Ever{ing & irregu‘liair hours 6]

16.00 33

DUPLIN SECONDARY

"GREENE SECONDARY 7:00 a.m. - 11:00 p.m.

HALTFAX ELEMENTARY 8:00 a.m. - 1:00 p.m. 5.00 31

TARNETT ELEMENTARY | 7:45 a.m. - 3:45 p.m. T 8.00 30
8:00 a.m.

4:00 p.m. T 8.00 47

=3
v

" HAYWOOD ELEMENTARY

HENDERSON ELEMENTARY 8:00 a.m. - 3:00 p.m. 7.00 35

" 8.00 25

4:00 pam;

3 |
i

HYDE ELEMENTARY 7 " 8:00 a.m.

TORNSTON ELENENTARY | 7:30 a.m. - 4:30 pom. |  9.00 | 24
LENOIR SECONDARY T 5.00 p.m. - 10:30 p.m. | 5.50 | 23

NASH ELEWENTARY | 8:00 a.m. - 4:00 p.m. |  8.00 | 45
“NORTHAPTON ELEVENTARY | 8:00 a.m. - 1:00 p.m. 5.00 20

"PANLICO ELEMENTARY | 8:00 a.m, - 4:00 p.m. 78.00 TS
PASQUOTANK ELEWENTARY | 7:30 awm. - 4415 pom. | 875 30

PITT SECONDARY 7 Irregular hours - | 2z |
ROBERSON ELEMENTARY T 8:00 a.m. - 12:30 p.m. 45 | 00# [
SAMPSON ELEMENTARY 8:30 a.m. - 3:30 p.m. | 7.00 | ~ 30 5
TRANSYLUANTA ELEMENTARY |  8:30 am. - 3:30 p.m. 7.00 | 35 :

. - 9:00 p.m. 4.00 45

5:00 p.m. ~ 9.00 | 30

WAKE SECONDARY

wn
3
©
=
'

"WASHINGTON ELEMENTARY 8.00 a.m.

,\)
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METHODS AND PROCEDURES

Project Writing and Approval

By the time the Division of Research began assigning personnel
to the evaluation of migrant programs (January 20, 1971), procedures were
being preparad by the State Migrant Education staff for proposal writing
and approval for 1971 summer projects. The State Migrant staff was
responsible for the design of the approval process. The Division of
Research supported the operation in the area of objectives and by initiating
contact between appropriate consultants within the State Department of
Public Instruction and North Carolina's Migrant Operations.

The Division of Planning assigned a consultant who made an
initial contact with the Assistant State Superintendent for Program Services,
State Department of Public Instruction. At the request of the Assistant
Superintendent, personnel were assigned to cooperate with planning the
Migrant Program from the following Divisions of Program Services: Occupa-
tional Education, Language Arts, Pupil Personnel Services (Guidance),

Early Childhood Education, Health, Safety, and "hysical Education, Cultural
Arts, Special Education, and Mathematics.

After these consultants were introduced to the doals and methods
of the Migrant Program, they provided, through a series of conferences,
ideas as to what portions of the subject matter from their respective areas
would be applicable to stress in student objectives for Summer Migrant |
Education Projects. Following these conferences, the assigned staff members

from the Division of Research and the Division of Planning produced the

Handbook: Sampfe Objectives fon Mighant Education Progirams.

Yo
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Draft copies of the Objectives Handbook were scrutinized by both
the State Department consultants and local project personnel at the March
15 and 16 Grifton meetings which were held for the purpose of training
in proposal writing. (It should be noted that in the case of summer
only programs, LEA migrant staffs had not been formed and teacher repre-
sentation was limited.)

On March 30 and 31, cooperative planning meetings, for proposal
design and interproject sharing of ideas, were held at the Grifton Center.
Following these meetings, the Division of Research provided technical-
on-site assistance for proposal writing as requested by LEA's or by the
State Migrant staff. This activity was continued until the pre-service
training at Atlantic Beach was begun.

During April, proposals were reviewed and approved by the State

Migrant staff with appropriate consultative help.

Objectives
During the March-April period, a national migrant committee

produced A Statement of Migrant Program Purposes. The eleven objectives

which made up this statement were adopted by the North Carolina Migrant

programs as 1971 State Objectives. These objectives are reproduced in

Table III.

Following the receipt of this information, evaluation plans for
summer pregrams were finalized. A1l project directors were introduced to
evaluation plans through the Migrant Newsletters, the Grifton Conferences

and the personal contacts. Sample Objectives for Mighant Education Proghams

was revised and extended to include information pertaining to gathering

student data. Other reporting forms were developed or revised and printed
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State Migrant Education Objectives

Revised May, 1971

Instructional Services

1.

Provide the opportunity for each migrant child to improve communica-
tions skills necessary for varying situations.

Provide the migrant child with preschool and kindergarten experiences
geared to his psychological and physiological development that will
prepare him to function successfully.

Provide specifically designed programs in the academic disciplines
(Language Arts, Math, Social Studies, and other academic endeavors)
that will increase the migrant child's capabilities to function at
a level concomitant with his potential.

Provide specially designed activities which will increase the migrant
child's social growth, positive self-concept, and group interaction
skills.

Provide programs that will improve the academic skill, pre-vocational
orientation, and vocational skill training for older migrant children.

Implement programs, utilizing every available Federal, State, and
local resource through coordinated funding, in order to improve
mutual understanding and appreciation of cultural differences among
children.

Supportive Services

7.

10.

11,

Develop in each program a component of intrastate and interstate
communications for exchange of student records, methods, concepts,
and materials to assure that sequence and continuity will be an
inherent part of the migrant child's total educational program.

Develop communications involving the school, the community and 1ts
agencies, and the target group to insure coordination of all available
resources for the benefit of migrant children.

Provide for the migrant child's physical and mental well-being by
including dental, medical, nutritional, and psychological services.

Provide a program of home-school coordination which establishes
relationships between the project staff and the clientele served in
order to improve the effectiveness of migrant programs and the process
of parental reinforcement of student effort.

Increase staff self-awareness of their personal biases and possible

prejudices, and upgrade their skills for teaching migrant children by
conducting inservice and preservice workshops.

i3




during this time.

While the evaluators and planning consultants were involved in
the final stages of evaluation planning, the State Migrant Section sponsored
two regional pre-service workshops on behavior modification techniques.
Immediately after these conferences, planning was begun for the Migrant
Education Staff Development Conference for ali LEA migrant personnel

involved in summer projects.

Pre-Service Training -- Migrant Staff Development Conference

Due to time limitations and hiring procedures, it was decided by
the State Migrant Education staff and LEA representatives that in order
for Staff Development to reach more than half of all migrant personnel,
any general training session must be held between the termination of the
regular school year and the beginning of summer operations. The compromise
reached resulted in a week-long staff development conference at Atlantic

Beach, North Carolina, during the week of June 14 through June 18, 1971,

The Atlantic Beach Conference brought together for the first time

in 1971, practically all of the persans; including consultants, evaluators, }
SDPI staff and principals; who were to be involved with the summer opera- i
tions. Approximately 220 teachers, aides, nurses, counselors, home-school
coordinators, clerks, and directors were represented. Many projects brought
their entire staff. Almost one half (49%) of these participants were new
to migrant education. The remainder had one or more year's experience
in working with migrant children.

The working day of the Conference was from 9:00 a.m. until 4:30 p.m.

divided into two and three hour sessions. The topics formally presented

i9




-14-

at the Conference included: Record Transfer System, Advisory Committees,
Mobile Automotive tune-up units, Grifton Migrant Center, Evaluation of
Migrant Programs, Behavior Modification Techniques, Secondary Miarant
Program Reviews, Guidance, Vocational Education, Recreation and Physical
Education, Kindergarten Methods and Materials, Elementary Methods and
Materials, and Duties of the Home-School Coordinator. In addition to the
formal sessions, one half-day period was allotted for final local unit
planning.

Each of the eight groups of local staff members attending the
conference followed a separate schedule designed to include all topics
applicable to their particular job. A few of the smaller groups, including
nurses, directors, and home-schoel coordinators, had an average of three
opportunities to attend presentations of choice or to work together in a
small group situation.

Reactions to this conference were obtained by means of a
questionnaire to which eight-three percent of the participants responded.

Generally, reactions to the confeirence were favorable, as indi-
cated by responses to questions regarding choice of topics, the depth of
presentation, benefits accruing to students, and general reactions. Most
participants considered the conference beneficial and well worth attendina;
however, there were also comments that considering time spent, there could
have been =n even greater information output.

Among the responses, 88% of the participants reported that they
felt the topics presented were relevant to their d.ities, while 36% thought
that all relevant topics had been covered during the week. Approximateﬁy
70% felt that the group leaders had a feel for the situations which

zxisted in migrant programs and an adequate knowledge of thefr topics.

0
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Sixty-five percent of ihe respondents stated that they gathered information
which they felt was directly usable in their own programs.

Two frequent comments were the various requests for more
sessions on all types of instruction and more small group interaction at
the expense of formal presentations. Other comments included concern over
the small number of blacks among the presenters; the need for social
activities for the participants; and a desire for more background information
about migrants, their home situation, and how to deal with them in teaching.
There was also a suggestion that there should be a briefer and more general
presentation of the Record Transfer System for the majority of the parti-
cipants, and more detailed presentations for those who would be in charge
of the records. There were many requests for actual practice on the student
record forms. A few participants suggested that the schedule might include
some afternoon breaks with night sessions held to make up the time; others
expressed dissatisfaction with the food and requested an alternative meal
plan.

Comments concerning the effectiveness of the overall conference
approached 90% favorable. Perhaps the best single indicator was not the
questionnaire but rather the observed participation in all sessions and the
many favorable unsolicited comments. In addition, over 90% of the respon-
dents reported that their students would definitely benefit from the staff's
having attended the conference.

Even though the total conference was judged successful by those for
whom it was designed, there were indications that sessions on classroom

methods and procedures were better received than sessions concerned with
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management and procedures (including evaluation and reporting procedures).
The evaluators, therefore, recommend, based on conversations and written
comments on the questionnaire, that future conferences be designed to
offer more sessions dealing with methods and procedures for teachers and
counselors.

Local pre-service training was limited this year due to the
timing of the Atlantic Beach Conference. The average time devoted to
local pre-service training including general orientation, objectives,
records, reports from conferences, planning for instruction, developing
materials and studying model programs was reported as slightly over three
days. Individual projects ranged from slightly less than one day to
twelve days. Although these figures were adjusted by tabulations, there
was still some indication that approximately 1/3 of projects reported
man-days instead of total staff training time. This effectively increased
the reported time devoted to training.

Most of the pre-service time was spent in general orientation
and introduction to supplementary materials (and equipment) to be used
in the migrant program. Some projects, however, spent considerable
portions of their time in rearranging the facilities -- desks, chairs,
learnina centers, etc. -- to fit the requirements of their program.

A11 of North Carolina's projects conducted in-service trainina.
Time estimates were not required by this year's reporting forms. Two
projects, Roberson tutorial and Northampton, set aside one day per week
for in-service training. Most others met for shorter periods, usually
at the end of the school day. Practically all of the in-service time
was devoted to teaching methods and reporting student information.

N
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Post-service training primarily emphasized reporting and eval-
uation. These concerns were followed closely by planning for future
programs and disseminating information. Two projects, Currituck and
Haywood, used some of this time to revise student-oriented objectives.
For the State, the average amount of time devoted to these activities
was about two and one-half days. The range was from zero days (all
activities completed by the time the students left) to eleven days.

As in the case of pre-service figures, these numbers tend to range high.

More than 50% of the projects indicated that either reporting
requirements should be streamlined or more time should be allowed for
reporting. In some projects, the directors were left with a sianificant
amount of reporting after the project had closed and the staff had left.
A few directors required prompting to meet reporting requirements after
projects had terminated. When contacted, these directors were most

cooperative,

Subjects and Needs

In the Summer of 1971, North Carolina's twenty-three migrant
programs enrolled 2500 migrant students who ranged in age from four to
over twenty. Fifty-one percent of the enrolled students were interstate
migrants, twenty-four percent were intrastate migrants and the remaining
twenty-five percent were served under the five year provision. The only
non-public school children served in the North Carolina migrant programs

were the pre-school students.
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ENROLLMENT

BY

AGE

BY

PROJECT

Age wle-lslel2l sl o 1o {1z ha ha |15 he b7 s s 200 [To25*
CAMDEN ELEMENTARY z|{a|3|z2|s/s|7|1 {1121 0 oo oo ]o/lo]o o
"CAVDEN SECONDARY ololo ojlololo|o]olo 2z |7 s oo ]|s |2]s 4 'f
CARTERET ELEMENTARY | 2 |10 | 6| 4| 7| 4| 4 | 4 |2 |2 |3 |1 |1 |o [0 Jo |o] o 500
COLUMBUS ELEMENTARY | 0 | 0| 0| 0| 7] 6|14 |25 |15 |27 |20 [14 |a |11 |5 |1 |3 |0 | 162 |
CURRITUCK ELEMENTARY o [14]ofizfwelwo] 8 [13]a a3 31 ]ofo]o]1]o 8 |
CURRITUCK SECONDARY | 0 | 0| 0]l o0l o] o] o | o | oo |1 |4 |9 |3 |5 |2 |11 | 2 1
DUPLIN SECONDARY | 6 | o|o|ofo| o| 1 |2 |1 |0 |1 |7 [16 |47 |s4 |34 [37 |74 | 20 |
GREENE SECONDARY o |olol ololojo o]o]o o |8 |1z |52 [s9 65 |33 |26 | 255 |
HALTFAX ELEMENTARY | 1 | 6 (30|34 21|11 |16 | 8 |13 | 7 |5 |2 |0 |0 Jo |1 |0 |0 | 15 |
HARNETT ELEMENTARY o [12]1a]afizlof1e sl 7 6 [1 11 ]o]olo]o]o s ms
HAYWOOD ELEMENTARY 1 a3l 3|2\ al2]3[1]1 21 ]o]oloolo]lo | 2z |
HIENDERSON ELEMENTARY T3 [ols] sl a2 3|21 ]3] 0oloolololo|o | 25
HVDE ELEMENTARY o |6|8|8|lojwo]a|2|12]3 |0 o o |o]oflo|lo]o 66
JOHNSTON ELEMENTARY o o|s|to|oalis|1z2z|6] 7|3 |5 |o]2]o]olololo 74
"LENOTR SECONDARY 0 |o0lolojlo olo]|o|o|o o] o /|4 18|23 10]s]|12 | 75
NASH ELEMENTARY o |o|l6] 3|13 3|]z2|1|1lo]2]o]ofloflo|lofo 22
NORTHANPTON ELEMENTARY | 0 | 0| 1] 7] 4| 6| 7 | 5| 3|6 |1 |2 |o o |o]o]| o] o 3
“PANLICO ELEMENTARY o |8lola| 3l 1] o]2]1]3 o ]olz|1]1 1] o]0 | e |
PASQUOTANK ELEMENTARY | 1 | 7] 813 2513|184 |20 |12 | 9 |5 |2 |o |0 |o | o] o o 120 |
PITT SECONDARY "2 lolo|lojloloo]o] o]lolo |4 |5 |25 |18 |31 |20 43 | 18
| ROBERSON ELEMENTARY 0l 0|2| 9] 8|12/13 |14 |15 |14 |14 |8 |5 |2]0]0o|0o] o0 [ 16 |
" SAMPSON ELEMENTARY 8 |32036|35(33|433 |32 |17 | 9 |1 ]ololo|o]o|lo]o 282
TRANSYLVANTA ELEMENTARY | O (11| 3| 3| 2| 4, 2| 3| 3|0 |1 |1 |1 |o|o]o]o| o | 3
WAKE SECONDARY 0 lololol oo ol o] o]oll3 12 |1221 [1617]6]18 103
WASHINGTON ELEMENTARY 4 [10|n] o9 15| 9l 12 9 ln |1 |6 (10 1 ]ojolo|1]o0 19
STATE TOTALS 30 fi25 36 169 8a [170[180 f168 135 1o |8z |90 |91 fiso e1 167 112 fiso | 2500 |

* Age not indicated



1V SUMMARY OF ENROLLMENT BY

TYPE OF MIGRANT
" INTERSTATE | INTRASTATE | 5 YEAR
CAMDEN ELEMENTARY 2 | 0 0
ﬁéfAbeEN SECONDARY i . 46 3 0
CARTERET ELEMENTARY | 8 0 a2
COLUMBUS ELEMENTARY ] 29 44 89
| CURRITUCK ELENENTARY 4 2 83
‘DUPLIN SECONDARY 226 18 | 26
 GREENE SECONDARY 245 10 0
"HALTFAX ELEMENTARY 1 a2 12
HARNETT ELEMENTARY 24 24 70
HAVUOOD ELEMENTARY | 2 6 19
HENDERSON ELEWENTARY BT 18 0
HYDE ELEMENTARY B 66 0 0
JOHNSTON. ELEMENTARY 33 14 27
LENOTR SECONTDARV - ] 74 1 0
NASH ELEMENTARY 22 o | o
NORTHAMPTON ELEMENTARY ) 0 a3 0
PAMLICO ELEMENTARV - 27 0 0
PASQUOTANK ELEMENTARY 38 60 G
PITT SECONDARY 146 2 0
ROBESON ELEMENTARY 2 110 2
SAMPSON ELEXAENTARV m 15 156
TRANSYLVANIA ELEMENTARY 33 0 1
WAKE SECONDARY o 46 57 0
(UA.SHINGTON ELEMENTARV 56 19 50
CURRITUCK SECONDARY - 0 o | 26
© " STATE TOTALS 1 e 588 636
—
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SELECTED CHARACTERISTICS OF THE MIGRANT CHILD

As a result of migration, cultural background, and physical environment,

migrant children share many of the following characteristics:

He is able to achieve satisfactorily when his special needs are met.
He is shy and may feel unaccepted.
He is subject to a marked increase in fears as he starts to school.

He is subject to more classroom tensions and pressures than the average
student.

He generally comes from a Matriarchal culture.
His native language is sometimes Spanish.
He is sometimes learning English as a second language.

His readiness for reading will come only after he has acquired the
oral vocabulary.

Teachers may lack understanding of his historical and cultural background.

His concepts are limited because his learning experiences at home have
been restricted.

His educational program has had little or no continuity.

He is absent frequently, often because of Tack of proper food and
clothing.

His access to dental and medical services is limited.

His attendance in school is frequently interrupted because his parents
move on to other crop harvests.

His opportunity for school bus transportation is sometimes limited.
He has experienced little success.

His needs for personal and vocational guidance are seldom met.

His concepts of the value of learning are undeveloped.

He is two or more years educationally retarded due to his limited
knowledge of English or to absence from school.
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Project enrollments by age and sex are shown in Table V. Age
was not identified for approximately one percent of the enrolled students
this year. The number of students of various ages is fairly consistent
from kindergarten through eleven year-olds. There is a sharp decline
of enroliments for students between the ages of 12 and 15. From 16
through twenty plus enrollments equaled or exceeded elementary enroll-
ments. The largest enrollment for a single age group was the 190
sixteen year-olds.

In North Carolina, the usual situation is that students below
the age of 11 attend school while their parents work in the harvests.
Students over 15 are enrolled in projects designed for secondary migrants.
The decline in enrollment for students aged 12 through 15 may be an
indication that many of these children are either working or carina
for siblings too young for enrollment in the migrant programs.

Although projects can be grouped into various classifications
for purposes of discussion, a survey of any year's individual project
evaluations indicates that there are a number of significant differences
between projects and between the populations which they serve. The
State Migrant staff has consistently followed a policy of providing
general guidelines within which enough flexibility is allowed for
development of programs based on local needs.

In addition to providing projects with published materials

such as Children at the Crossroads, Migrant Education Administrative

Handbook , Characteristics of the Migrant Child (Table VI), and other

N
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material describing some of the characteristics of the migrant culture,
North Carolina's State Migrant staff has relied upon films, slide tape
presentations, movies,consultants and past experience of projects for
a determination of the needs of migrant children. LEA approaches to
needs of migrant children are as varied as the populations they serve.

Most projects consider needs in the context of instructional
patterns. Projects report that the greatest need is language develop-
ment and many consider oral language development a prerequisite for
adequate reading, Other needs frequently mentioned are: tying instruc-
tion to concrete experiences of the children, development of self-
concept by assuring some success for each child, and a need for constant
assurance in a school situation. It is reported by a number of projects
that various forms of individualized instruction seem to fill many of
the instructional needs of the migrant child. At least four of this
year's summer programs based their instruction (and needs assessment)
on the results of some type of testing.

Secondary programs in North Carolina's Migrant Program seem to
recognize relationships with the local community, recreation and voca-
tional skill training as the greatest needs. A secondary, but not
unimportant, emphasis is the continuation of high school work. Practi-
cally all projects tend to emphasize the needs implied by the State
supportive services objectives, especially objective number nfne. Some

secondary programs give highest priority to this area of the program.

Data Gathering

Various requirements, including evzluation demands, resulted

in a heavy load of reporting for all summer projects. Each project was

oU




GRIFTON CENTER FILM DISTRIBUTION TO MIGRANT PROGRAMS

Carteret County Board of Education
Currituck County Schools

Cerro Gordo Elementary School

Dunn Wayne Ave. School

Dawson School

Fred A. Anderson Elementary

SCHOOL.

Grandy Elementary

Hillside School

Harnett County Board of Education
Henderson County Board of Education

Hobbton Elementary
Mattamuskeet School

Nakina School

Nash County Board of Education

Penrose Elementary
Rock Hi1l Schooil
W.S. Creecy School

Savannah School

White Oak Elementary

Washington County Schools
W.T. Griggs Elementary

Note: This table includes only those films used by migrant programs.

" Summer 1971

TOWN

Beaufort
Currituck
Cerro Gordo
Dunn

Enfield
Bayboro
Camden
Benson
Litlington
Hendersonviile
Newton Grove
Swan Quarter
Nakina
Nashville
Penrose
Waynesville
Rich Square
Kinston
Enfield
P1ymouth
Poplar Branch

TOTAL

COUNTY FILMS
Carteret 1
Currituck 1
Columbus 5
Harnett 38
Halifax 10
Pamlico 28
Camden 27
Johnston 15
Harnett 4
Henderson 41
Sampson 223
Hyde 48
Columbus 20
Nash 5
Transylvania 5
Haywood 52
North Hampton 19
Lenoir 4
Hali fax 30
Washington 80
Currituck 48

704

Usage by migrant councils and other service agencies were not

included 1n this tabulation.
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responsible for completion of: application - authorization form for

each student, national student record transfer forms for each student

and a growth sheet for each child. Portions of the growth sheet required
estimates of performance with respect to the nine most common student
objectives; other sections required attendance information plus basic
classificatory data.

In addition to student information project directors were required
to report program information within ten days of project termination.
Basic data was reported on a form modified from the "Federal Annual Eval-
uation Report" format. This information was supplemented by a "State
Questionnaire" which provided additional data, especially in the area
of quantative estimates. Finally, all migrant projects were required to
complete applicable sections of the "Consolidated Program Information
Report." Most of the quantative data reported in this evaluation was
derived from the "Student Growth Sheets", "Federal Annual Evaluation
Report", and "State Questionnaire." Copies of these instruments are
contained in Appendix B.

The quantitative and descriptive information from the written
reports were supplemented by two on-site visits to each summer project
during operation. Subjective information gathered during these visits
became the basis for local evaluation reports which essentially compared
actual project operation to the local objectives and instructional design
as set forth in the proposal. Estimates were also made Qf the extent
to which project operation (and proposal) were supportive of the State

Migrant Objectives.
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Site teams visiting the projects were typically composed of
three members; one from the Division of Research, one from the State
Migrant staff and one consultant from the State Department of Public
Instruction. After most projects had completed recruiting and begun
operations, local personnel were used as third and fourth members of
the site teams. This procedure was most helpful in terms of estab-
lishing rapport, providing additional measures of preparation for
"new" site team members and providing for dissemination of information
between projects. It was generally agreed by all concerned that all
future site teams should contain at least one LEA representative.

The site team representative from the State Migrant staff had
the additional task of monitoring each project during the evaluation
visits. A1l evaluators were pravided with sections eleven (project
objectives) and twelve (description of project activity and service)
prior to each site visit. Each evaluator was required to complete
a site report, reprinted in Appendix B, focusing on local and State
objectives and considering the following factors or topics:

1. Instruction
Emphasis on children's backgrounds
Materials & equipment
Staffing
Applicability (coordination) to regular schoo: year programs
Times of project operation

Dissemination of information

Other pertinent informaticn

(%)
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Visits were scheduled so that each team observed a full cycle
of one day's project operations. All site reports were sent to the
coordinater of the Migrant Evaluation in the Division of Research, SDPI.

Immediately foliowing summer project termination, processing
was begun on the data from the Student Growth Sheets. Attendance and
classificatory data was coded and computer runs were made. Ultimately,
this information in conjunction with proposal data was transformed into
Section A of the individual project reports. Concurrently, site report
information was combined with selected aspects of the various LEA reports
and one evaluation report was written for each project. Upon completion
of local reports and receipt and processing of all required information,
except CPIR's , the State Evaluation Report was produced. This report
is designed to promote improvement in North Carolina's Migrant Education

Program while meeting Federal evaluation standards.



FINDINGS

State Summary

A. Children Served,

The 2500 students served by North Carolina's Miarant proarams
in the 1971 summer sessions failed to reach the estimated State total.
Individual project deviations from estimates ranaed from a deficit of
97 in the case of Halifax County to a surplus of 82 in Sampson County.
In percentage terms, the range was a -59% in Camden Elementary to a
+120% in the case of the Hyde County project. It was noted during
visitation that the Hyde recreational program also served approximately
20 additional eligible students who were not enrolled because of workina
hours. Table VII shows expected and actual enrolliments for all projects.

Local project reports listed numerous reasons for deviations
from expected enrollments. Most of these reasons can generally be
classified under one or more of the followina headings:

1. Changes in crops and crop failures

2. Eligible children working during elementary project
operating hours

General decline of families in the migrant stream
Ineligible workers replacing migrants

Antagonism on the part of crew leaders and growers

Transportation difficulties

Although it was infrequently reported, some evaluation teams
found evidence of lax recruiting procedures in a few prcjects. This
concern was pointed out to directors during the visits and noted in the

appropriate local evaluation reports.
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EXPECTED

ACTUAL

PERCENT

PROJECT ENROLLMENT* ENROLLMENT DIFFERENCE DIFFERENCE
Ré}b&fub;m Clem. 77 117 S 116 t - I =7 ]
Harnetd Eﬁem. 7 izo 7778 -2 ;2
WQheAé;aandi 706 77703 3 B é
Pégéuaian& Elem; ) 120 7257 ~g §
Paﬁéiao Eﬂem. éé 27 7 -3 7=70
Duplin Second. 245 270 25 10
Thansylvantia ELem, 30 34 4 13 N
Canden Second. 57 49 - Y
Gneeﬁé”SeaGnd.r 300 255,7 -45 -15 W
Curnituck Edem. 101 89 ) )
Lenoin Second. 95 75 20 Y
WaéhingiéniEﬂgﬁ. 94ﬁ7 119 ) 257 ) 2? ]
CamtgéeﬁiEEam;r 70 Sbrr EZOW ézq— i
Hagwood ELen, pr 7 -13 -33
Pitt Sagondgi ) 225 ;ﬁé =%7 ;QE
Neﬂihambian éﬁem; éS 45 -25 - -37
Halifax Eﬂgﬁ, 7?52477 155 -97 ﬁés
Sampson éﬂem. 2007 282 82 ) 4.1
Hendéﬁéon éﬂem. 7 50 B W2é ;27 7?42
Coﬂumb&é E&ém. 703 7 7762- 7 59 57
Canden EEem. 78 E Y -59
Nash Egem. T 22 -31 55
Jéﬁn@ébn Eﬂgm: ) 467 74 7 28 767 )
Cwrnituck Second. 110! 26 R
Hyde ELem, | 30 e 56 120

* Expected enrollment as refle
Currituck estimates were base

Q

cted by project proposal 7 7
d on a combination of elem. & second. enrollments.
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ATTENDANCE RECORD BY PROJECT

Average Average Percent
Daily Daily Averaqe Daily

- 7§p39}1mep; ﬁigrﬂembership o Attendach - Attendance
CURRITUCK ELEM. 89 84 84 94
ROBERSON ELEM.* 116 T e 104 1 e
HAYU0OD ELEM. o 2 | 2 81
NORTHAMPTON ELEM. 43 B E 81
PASQUOTANK ELEM. | 129 T 8 | s T a
CURRITUCK SECOND. | 26 2 20 T
HARNETT ELEM. ] 118 T 90 T e
SANPSON ELEM. 282 T 226 20 |
HALTFAX ELEM. 155 B 12 72
HENDERSON ELEN. T n ~2 T a 72
WASHINGTON ELEM, 19 B 91 T e 70
JOHNSTON ELEN. T 7 s 51 )
NASH ELEM. i 2 o 15 e T 68
CARTERET ELEM. B 50 T a3 2 B 64
LENOTR SECOND. 75 o 56 g 63
DUPLIN SECOND.* 270 175 T s 61
COLUMBLIS ELEM. 62 29 T 98 1T e
PITT SECOND.* R T 8 T w
CAMDEN ELEM. 1T 32 T 7 53
PANLICO ELEM. 27 | 16 IRV s
HYDE ELEM. 1 66 7 33 ' 3 T w
TRANSYLVANIA ELEM. Y 16 % T
WAKE SECOND. R 103 T a a i 40
CAMDEN SECOND, | 1 D) 20
GREENE SECOND. * 255 ~ 158 ] a4z T

* Method of counting attendance in tutoring and counseling projects differed from methods used by programs
operated at school site.

Robeson - Tutoring
Greene - Counseling
Duplin - Counseling
Pitt - Counseling
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B. Grade PlLacement

In the majority of North Carolina's elementary projects, students
were assianed to classes on the basis of aage and teacher opinion. Other
procedures used included: testing, grouping with other siblinas for
security, past records, and even the size of the child. It should be
noted that grouping is considered a minor problem in many of the elementary
programs which are developing individualizZed tasks based on the needs of
each student. Many of the smaller projects were unable to operate all
grade levels. Achievement of the goal of individualized tasks seems
more feasible in programs with favorable (low) teacher-pupil ratios.

In the secondary-vocational programs, grouping was based on
sex, interests, and a "balanced" student-teacher load.

C. Teacher-Pupil Ratios

Teacher-pupil ratios ranged from 1:5.4 in Pamlico County to
1:81.0 in the case of Columbus Elementary. As can be seen from Table IX,
the staff pupil ratios which take into consideration bus drivers, custo-
dians, etc. tend to run considerably lower. Only a few North Carolina
programs are understaffed this year. The projects which experienced
increased enrollments and staff reductions were observed to have diffi-
culties in maintaining previously designed methods of individualized
instruction. At the risk of reporting a rather sweeping generalization,
it can be stated that programs with decreasing ratios made more progress
toward individualization of teaching while the few with increased pupil

loads tended to rely upon a more “"traditional" curriculum,.




MIGRANTS

SERVED BY GRADE

LEVEL

GRADE NUMBER OF STUDENTS % OF TOTAL MIGRANTS
PRE-ik;‘JDERGAR;TtEN 205 N é 2
71 - ;89 7 7 7.5
7 é 7 206 7 8.2
3 ) ) 165 7 ) 6.6
4 7 152 6.1
5 126 7 7 5.1 7
i 6 7 71’706 77777 7 4,2 )
7 - 100 - 4.0
8 112 o 4.5
9 121 7 7 4.8
10 ) 146 - 75.8
) 11 o 110 B 4.5 7
w s e
GRADE NDT 7INDI,C7A'I:ED 639 25.6 -
sTATE TOTALS - 0.0




AGE BY GRADE
SRADE

Pre- , ) ,
AGE K 1 2 3 4 5 6

7

8

9 10 11 12 NG

Total

* gt 1y 21 2( 1 0] O

0

1

11 3] 1

37

57

60

103

82

144

4]

161

14

181

23

170

13

180

11

167

13

134

12

110

4

82

15

80

14

91

TOTAL | 205|189 1206 (165152126106

100

112

1211146{110)123

639

2500

OVERAGED STUDENTS BY GRADE

* NO AGE INDICATED
NG = NO GRADE INDICATED

¥
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RATIO OF

Progect

TEACHERS

AND

Staff:Pupil Ratio

STAFF

0 PUPILS

Teacher Pupil Rat1o

PAMLICO ELEMENTARV

1: 5 4 i

CAMDEN ELEMENTARV

1m7 i

NASH ELEMENTARV

HENﬁERSON ELEMENTARY

TRANSYLVANIA ELEMENTARY

HAYWOOD ELEMENTARY

CURRITUCK SECONDARY

CAMDEN SECONDARV

LENOIR SELONDARV

CUERITHCK ELEMENTARV

JOHNSTON ELEMENTARV

HVDE ELEMENTARV

NORTHAMPTON ELEMENTARV

HARNETT ELEMENTARV

CARTERET ELEMENTAEV

HALIFAX ELEMENTARY

WASHINGTON ELEMENTARV

PASQQOTANK ELEMENTARV

COLUMBUS ELEMENTARV

PITT SECONDARV

WAKE SECONPAPV

SAMPSON ELEMENTARV

1:28.

ROBERSON ELEMENTARV

1:19.3

PUPLIN SECONDARV

1 27ﬁ0

GREENE SECONDARV

1 63 8

wa
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D. Inter-Relafionship with the Regular Titfe | Program.

Previous evaluations recommended ¢ombination of wequiar Title 1
and migrant programs in counties having small migrant enrollments. Three
of the 1971 summer projects, Camden, Halifax, and Northampton, operated
under essentially "full" integration with concurrent programs. Most of
the other elementary projects in counties having summer Title 1 programs
received some form of aid from the Title 1 operation. These services
ranged from the provision of curriculum materials and consultive aid to
services of personnel especially in the aveas of health. Some migrant
children were enrolled 1n Title 1 classes for portions of the school day
when the Title 1 program included applicabie otferings. Recreational
and lunch periods seemed a favorite tim: for integrating children rrom
the two summer programs. Apparentiy, more integration of programs occurs
in the year-round programs. Only in one case was a secondary program
supplemented by Title | services.

Of the three programs operating unaer full integration with
Title 1, only Camden offered én extended school day for the migrant
students. The other two programs terminated daily migrant operations
at the same time at the end of the Title 1 school day. In both of these
programs, some migrant children were taught by Titie 1 teachers and vice
versa,

Aithough no instances of dual enrolliments were observed by
monitoring during on-site visits and analysis of enrollment data, the
evaluators raised some questions and made some recommendations concerning

“full" integration of projects.




Since summer migrant programs provide more services than the
normal Title 1 summer program, the ultimate in program intearation could
conceivably result in either curtailment of services to migrant children
or the provision of supplementary services for Title 1 children from the
migrant program. Carefully designed integration of programs, however,
can result in expanded offerings for the migrant children as well as some
advantages in the areas of social growth and group interaction skills.

The evaluators recommend to the State Migrant Staff and to all
local units that future combination programs be clearly spelled out in
both proposals so that any problems can be considered prior to beaginning
operations. It would also be advisable to set up procedures for developing
State guidelines for the integration of programs.

No procedures have been set up for ascertaining the number of
migrants, who by virtue of mobility do not have access to miarant proarams
during the regular school year, enroll in Title 1 programs upon their
return "home." This infurmation might be requested in future revisions
of the Student Record Transfer Forms. Many of North Carolina's LEA's
indicate that, in the absence of a migrant program, they welcome migrants
into Title 1 programs provided they meet the requirements.

Practically all of the teachers employed in the summer migrant
program are regular teachers form the local educational administrative
units. A1l reports indicate that there is considerable personal carry-
over of training for migrant operations into reqular classrooms. One
superintendent indicated a desire for all of his teachers to experience
a summer of migrant operations. The inservice training for teachers. g
participating in the Migrant.Program should be followed-up during the regular '

school year if the training is to be most effective in bringing about lasting

lfRJﬂ:‘ change in teacher behavior.
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E. Coondination with othen Programs.

At Teast 70% of North Carolina‘s Migrant Education Projects are
members of local or regional councils on services to migrants. Leadership
for the formation of such councils has come from personnel involved in
migrant education programs with strong encouragement from the State staff.

Agencies frequently mentioned as active in the provision of
services to migrants at the local Tevel include: Departments of Health,
Departments of Social Services, North Carolina Council of Churches, Community
Action Agencies, Department of Mental Health, Neighborhood Youth Corps,
and the Employment Security Commission. Other agencies which are directly
related to migrant population needs are listed in the publication, Serving

Migrant Families, compiled by the State Migrant Staff.

Interagency cooperation typically takes the form of a local migrant
project identifying needs and contacting the appropriate agency or volunteer
group. Reported effectiveness of this approach varies tremendously across
the State. There were some indications this summer that expectations may
have exceeded services. There reportedly is a constant need for a speeding-
up process when supplying services to migrants.

A number of projects reported that a cutback in services provided
by the North Carolina Council of Churches was severely felt, especially in
the area of day care for children under four years of age. One project
reported shared transportation arrangements with North Carolina Councii
of Churches for the day care population. Other projects found the North
Carolina Council of Churches most helpful in emergency situations and

situations where no other funding could be legitimately used.
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The major concern in gaps in services was the need far day care
centers. Other gaps mentioned included additional medical needs, aid
in dealing with community attitudes toward migrants and migrant programs,
and help in recruitment and location of migrants.

F. Community Iwvolvement

Practically all of North Carolina's Migrant Education Proarams
made serious attempts to involve parents in this year's programs. The
Robeson tutorial program involved parents through the nature of the instruc-
tion. At least three projects had parents (intrastate or five year) on
planning committees. Two others hired parents as aides in the instructional
program.

Seventy-four percent of the projects planned special days for
parents' participation. Although results ranged from complete failure to
high participation, all directors felt these attempts were worth the effort.
It was noted that the most successfui "parent days" either invoived a meal
or were held at the campsites.

Projects large enough to employ nurses or home-school coordinators
were able to visit most of the parents at camps or homes.

0f the secondary programs for teenaged boys, only Greene County
was able to "reach" parents. The project wrote the parents of each enrollee,
informing them that their son had enrolled and providing them with a phone
number and address through which all the boys could be contacted. Almost
one-third of the parents responded to this contact by letter or phone.

Relationships with the migrant population were generally better than
relations with the local communities although some projects have made

tremendous progress in their relationships with crew leaders and growers.

.
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More than half of the State's Migrant programs utilized "volunteer"
help of some type. Most common were the Neighborhood Youth Corps workers, who
provided services ranging from those of lunchroom workers to those of teacher
aides. Carteret County was judged to be very effective in using NYC personnel
in various aspects of their program.

Other volunteers ranged from bankers and policemen as instructors
(Pitt County) to majorettes (Nash) and vocational teachers in a number of
counties.

G. Construction - Equipment

None of the North Carolina Migrant Programs performed any construc-
tion with Migrant funds.

As has been mentioned previously, equipment purchases have been
discouraged by State guidelines. Equipment purchases were genérally limited
to small items such as slide projectors, filing cabinets, cots, portable
electric fans, tables, and cassette recorders and repeaters. The tape
repeaters were found to be an effective means of communication with migrant
parents who could not read. Most of the equipment was directly related to
classroom instruction. Cots were provided for rest periods and the filing
cabinets were used for permanent storage of migrant progran records.

fThe most common supplies noted this year included health kits,
clothing, and balls and bats.
H. Supportive Seavices - Intenstate Planning

Practically all supportive services and planning by North Carolina's
local migrant projects were on an intrastate basis. Except for the Washington
County Project, which supplied health cards to students and parents, the

projects relied upon the migrant student record transfer system for interstate

communications.
\‘1
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Interstate planning was limited to representation at the Virginia
Beach Conference and information received from the State Migrant Operation
and its consultants. Some curriculum materials from other states were
presented at the Atlantic Beach Conference by North Carolina consultants.

North Carolina did not participate in an interstate teacher exchange
project in 1971.

i. Special Arneas

No migrant programs operated in 1971 with provisions for
handicapped students. Evaluators estimate that possibly 1% of enrolled
students had some type of handicap. Most of these children were already
receiving (consultative) aid from various State agencies. More than one-
third of the elementary programs maintained formal or informal contacts with
various agencies capable of supplying psychological services.

Four counties operated vocational programs for secondary-aged
migrants this year. None of these was a completely new program and most
served interstate migrants during the summer operations.

Camden County offe>2d an evening program which included training
in woodworking, auto mechanics, sewing and cooking. Project design and
staffing were such that students cculd also pursue other vocational areas
of interest. This aspect of the Camden Project was plagued by irregular
attendance. Most success was achieved by male students in the area of
woodworking. One boy, however, made considerable progréss in welding and
eighteen completed a short course in auto tune-up fundamentals. Most of the
girls were able to complete one or more garments or handbags prior to the

termination of the project.
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Currituck County offered an evening program which included classes
in small engine repair and sewing. Attendance was good and instruction in
the area of engine repair was judged excellent by the evaluation teams.
Evaluators were told that this cffering was an extension of the vocational
program operated during the regular school year. The first evaluation team
suggested that reading (of service manuals) be added to the program. This
was accomplished immediately. Sewing instruction for the girls, as judged
by garments produced, was of high quality.

Pitt County, in addition to counseling during the week, offered a
weekend program which included some vocational components. Instruction was
offered in the areas of small tool carpentry, ceramics, metal work, auto
mechanics and welding. Auto tune-up instruction was also offered for
thirty days at the Pitt Project. This project was operated on a forced-
choice basis with students working in areas of interest. The Pitt Program
pre-vocational orientation and consumer education. (For a further discussion
of the Pitt operation see the Exemplary Programs section.)

Lenoir County offered more comprehensive vocational instruction
than any other North Carolina project. Offerings included carpentry, small
engine repair, electrical equipment segment of the program than by the other
offerings. A tremendous handicap to all phases of the Lenoir operation
was the lengthy working day of the migrant boys. Even though many students
exhibited more interest in the recreational aspects, the Lenoir program was
Jjudged as capable of being developed into a most creditable vocational

operation.




USE OF AUTOMOTIYE TUNE UP UNITS IN MIGRANT PROGRAMS

Summer, 1971

Camden County
Duplin County
Greene County
Lenoir County
Pitt County

Wake County

TOTAL

Number of Students

D

18
30
8
18
8
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Other secondary programs offerina minor vocational components
included Duplin and Wake. These offerinas were essentially limited to use
of the automotive tune-up units and some vocational counselina.

Nash County planned to offer a course in commercial cooking for
boys. The course was not taught because only elementary students were
enrolled this year.

It was noted by the site teams that many of the elementary programs
have begun to offer small amounts of vocational training, especially in the
areas of sewing and industrial arts. Much of this activity was accomplished
through using volunteer help and was added in response to observed needs.

Some of the evaluators who visited the vocational projects expressed
a concern that the emphasis on vocational skill training may not be the
most efficient attack on meeting the vocational needs of migrant students.
The short duration of projects and relatively small enrollments are viewed
as handicaps to effective skill-building programs. This writer sugagests
considering the addition of "Pre-vocational training” and occupational

awareness instruction to any program emphasizing vocational education.

J. Dissemcnation
Dissemination on an interstate basis is viewed primarily as a

State responsibility. The State Miarant Staff has produced a series of
publications, pamphlets and brochures describing North Carolina Migarant
policies, procedures and various aspects of proarams. These are available
to all states bv request or at interstate meetings. The State staff also
uses slide tape presentations, taped presentations and a movie for purposes
of dissemination. Representatives from other states are invited to all

major North Carolina Migrant Conferences.
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North Carolina LEA personnel presented exemplary aspects of their programs
during the Virginia Beach Conference.

Intrastate dissemination has been more intense during the 1971
migrant year. A1l of the resources of the State operation have been used
to bring the Migrant Education Program to the attention of North Carolina
cducators and the general public. The State Director has used television,
newspaper interviews and personal appearances for further dissemination.

The State's efforts also aid local project dissemination. Some
of North Carolina's projects are operated in an atmosphere of community
indifference or marginal tolerance. Much of the dissemination is designed
to change these attitudes. The methods used ranged from T.V. presentations,
radio, and newspaper articles to personal contacts and public appearances
by LEA officials. In local situations, the latter two techniques have been
found most effective.

For the State as a whole, dissemination efforts over the past few
years appear to be "paying off" in terms of improved local attitudes and
relations.

As in the past, all exemnlary projects will be aided in the pro-

duction of presentations describing their projects.

K. Staff Utilization
Most of Morth Carolina's elementary programs, although varying
widely in instructional methods, Ffollowed si ilar staffing patterns. With
few exceptions, projects hired certified teachers for all cognitive in-

struction regardless of whether the program used self-contained classrooms
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or subject area specialists for instruction. The typical pattern was for
each teacher to have one instructional aide. (In most cases, the aide had
some non-classroom duties.) The teacher was responsible for planning and
supervising all teaching activities, including the individualized instruc-
tion activities. In the classroom the aides set up activities, taught with
the teachers, graded work, supervised small group activities, kept records
and performed individual tutoring;

Other duties performed by aides were at least as extensive as the
classroom duties. Some aides did most of the record keeping, supervised
all movement of classes within the school facility, bathed the younger
students, treated minor injuries and were responsible for all materials and
equipment. Other aides were fully responsible for physical education,
recreation, lunchroom duties and rest periods. Many projects used aides
for driving buses on a 50 percent time allotment schedule. Approximately
‘one-fourth of the elementary projects hired or attempted to hire migrants
as aides. They were reportedly very effective in working with the children.
Some difficulties were experienced with the length of stay of migrant aides.

Adults and volunteers most frequently helped with field trips
" and activities involving all pupils. Vocational instructors did volunteer
teaching in at ieast three elementary projects this year -- Northampton,
Haywood and Hyde. Secondary projects used community resource volunteers
for special instruction (banking, legal rights, and pre-vocational orientation).

Local teenage volunteers helped three projects with instruction
and recreation.

In the secondary projects, all of the counselors were éducationaT

personnel from the local schools. Duties varied among projects but most

—_—y
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STATE STAFFING SUMMARY
NORTH CAROLINA SUMMER MIGRANT PROGRAMS

1971
POSITION NUMBER*

Classroom Teachers

and Instructors 105
Teacher Aides and Assistants 88
Lunchroom Workers (Dietitions, Food

Supervisors, Cafeteria Managers,

and Cooks) 38
Bus Drivers 33
Counselors 24
Coordinators, Supervisors,

and Principals 21
Custodians, Maids, and

Janitors 20
Bookkeepers and Clerical

Assistants 12
Secretaries 10
Nurses 9
Social Workers 6
Home=-Schog1 Coordinators 4

* These figures were abstracted frc.a project proposals and reduced to
full-time equivalent positions.
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counselors were primarily concerned with heip%ng their students solve immediate
and long-range problems and encouraging continuation of education. Considerable
amounts of time were spent by the counselors as intermediaries between the
migrants and local agencies or persons. Practically all of the instructional
personnel in vocational projects were certified teachers in Occupational
Education. Other professionals included school counselors and physical

education personnel.

L. New Proghams
Nash, Cclumbus, and Pitt Counties opened new migrant programs
during the summer of 1971. The Pitt County Project is discussed in the
Exemplary Project Section.

Nash County Project: Nash County planned for a small comprehensive

program for migrant students of all ages. The program objectives for the
Nash Project were as follows:
1. Provide the opportunity for each migrant child to improve
his self-concept and to develop positive attitudes.
2. Support learning through incentives in the basic skills
area -- to make learning an enjoyable experience (é game).
3. Provide specially designed activities which will increase
the migrant child's social growth, pnsitive self-concept, and
group interaction skills.
4, Provide a counselor oriented home-school coordination which
establisnes a father or big brother image for each migrant
child which will give the child a feeling of being wanted,

- Yoved and esteemed.
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5. Develop a program to give the migrant child a new life of

hope.

6. Develop worthy use of leisure time through appropriate

physical activities.

7. Provide opportunities for the migrant child to improve

communication and social skills through cultural
enrichment, music, art, and drama.

The site teams noted that there was considerably more instruction
than would be indicated by the objectives alone. The project used a reward
system for encouraging learning and approved behavior. Numerous "Tocal"
field trips were made -- primarily during the afternoon sessions.

Even though the project had a Tow teacher-pupil ratio, some of
the observed instruction was relatively formalized in comparison to other
migrant prcgrams. Teachers and aides were capable, concerned about their
students and very receptive to suggestions. Community relations appeared
very good for a first-year program.

A major concern of the evaluators and the project staff was
recruitment. Tentative plans called for offering a commercial cooking
course to teenaged boys. Only one boy over 11 was enrolled. Total project
enrollment reached less than half of that expected. The evaluators
suggested that this project should restructure their organization so
that at least one person could recruit full-time. It was also suggested
that inservice training should be strengthened when enrollments are Tow.
Other thar <iss= ‘wo points, the Nash Project was judged as making a very

craditable cuolyibution to Migrant Education.
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Columbus County Project: Columbus County also opened a new elementary

program this summer. The program was operated in two centers (schools).
The objectives were as follows:

1. To provide appropriate instructions and encourage pupil
participation in discussions on the relationship of sleep,
rest, work, and exercise to good health.

2. To provide films or a series of still pictures and encourage
pupils to select and explain those situations which are
dangerous or hazardous.

3. To provide appropriate instructions on communicable disease
and immunization and encourage pupils to explain their
concept of disease communication and immunization.

4. Through demonstrations and a series of pictures, encourage
pupils to distinguish between good and poor posture habits.

5. To encourage each pupil to compete voluntarily in one sport
with a group of his peers.

6. To provide organized group sports (basketball, volleyball,
baseball, or softball) where the child will have an
opportunity to perform successfully.

7. To compile a 1list of rules and a brief description of a
sport and pupils to identify the sport to which they apply.

8. To permit the pupils to illustrate their familiarity with
group games by forming and leading a group for a desired
activity.

Although the scope of the objectives was limited, visits to the

centers indicated that a capable staff made considerable progress in

Jf
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expanding the program as they gained experience. Enrollment exceeded the
estimates by fifty-nine students.

Two handicaps were noted in the case of the Columbus Project.
The project was designed to opérate during the evening hours, yet county
regulations prohibited the operation of buses after dark. This resulted
in a relatively short program. The other handicap was lack of adequate
facilities for program expansion.

In spite of these difficulties, the project was judged as most
adequate. It was reported that the Columbus Project ulso made considerable

rogress toward improvement of attitudes towaru migrant education programs.
P prog

M. Local Effonts

North Carolina's year-round migrant projects reported that all
services provided the LEA's are available to migrant students during the
regular school year.

The major local contributions to the summer programs are facilities,
equipment, materials, and administrative support. The previously mentioned
examples of "volunteer" teaching were pointed out with pride by the units.

It should be noted that many of the counties operating summer migrant
programs have relatively few personnel employed for 12 months.

A number of units have attempted various degrees of program
integration and coordination with existing summer programs. This is generally
viewed as advantageous, although, as this report has pointed out, it requires
considerable additional record keeping and documentation as well as detailed
planning especially in the area of supportive services to migrants.
Clarification of Federal and State policy would be most helpful to local
directors concerned with integrating program efforts.
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Additional effort on the part of local units operating summer-
only programs is required by the necessity of pliénning and pre-service
training for the project prior to its funding. A1l LEA's have cooperated
to the extent of providing "representatives" for all meetings which have
been held prior to project funding. The special planning which must
precede the implementation of a migrant project is seviously impaired when

the project director is designated just prior to the beginning of the project.

N. Program Focus and Effectiveness

The Summer Migrant Programs were varied in terms of age groups and
in terms of the program's objectives. Regardless of the age group being
served or the level of instruction, individualized instruction was
practiced where possible. In addition, special experiences such as field
trips, films, and home tutering were some of the practices employed.

The site teams noted various approaches in individualizing ranging
from the team teaching, prescriptive teaching approach in Currituck County
to the tutorial program in Robeson County. However, numerous teachers
were experiencing problems in determining how to individualize instruction.
This perhaps stemmed from the size of some classes, the range in student
ages and level of achievement. It is also possible that the short duration
of the projects and/or a lack of experience with the migrant program were
also contributing factors,

In the summer migrant program, numerous activities are designed
to bolster the child's self-concept and to further the group interaction
skills of the child. These activities incTuaed classroom games, field
trips, specially designed ethnic study units, home visitation, field trips,

use of token reinforcement, art, music, and plays. In almost half of
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the projects, the self-concept objective seemed to rate a higher priority

than the remedial instruction. Projects demonstrating a better balance

between activities reiating to tne development of a positive selr-concept

as well as instruction in more basic learning areas were ericouraged to continue
their progress and expand the scope of offerings and activities.

The secondary programs appeared to be more Timited by the interests
of the students than did the elementary programs. Recreational instruction
and education were over emphasized in some of the secondary programs.

Some projects avoided the problem by implementing a "forced choice"

program which used a system of rewards for class attendance. Pitt County
experienced scme success with this problem by involving the students in the
planning of the activities.

Student Growth Sheets (see appendix for a copy of the instruments)
were developed to evaluate each student in terms of the State Objectives
which were applicaltile to the project. In somc instances, the projects
added objectives which were specific to their programs. A summary of the
objectives for each program follow in narrative and graphic form.

The elementary level students had programs which focused upon
physicai education skill, general health, socialization, self-concept,
communication, language arts, reading and math. Language arts, reading,
and math were also exclusively the focus of elementary programs.

The secondary programs primarily focused upon physical education
skills, vocational skilis, general health, socialization, self-concept,
and communication,

The gains which students made from their entry to exit in the program
were measured on the Growth Sheets by having teachers assess each student
at the beginning of the project and later evaluate their progress when the
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project ended or the student exited the program.

The table entitled Mean Gain on Objectives by Type of Project

indicates the mean gain by objective for all students 1in fhe migrant program.
The Growth Sheets tended to show larger gains for those objectives which
were reportedly emphasized to a greater extent by the projects. By
inspection, many of the gains are larger than 10 points on a 100 point

scale which represents considerable positive movement. This is particularly

significant in 1light of the short duration of the summer projects.

0. Exemplany Profects

Thébemphasis on objectives this year modified the selection of
exemplary projects. In order to be considered for election to exemplary,
a project needed to receive satisfactory rating from all members of the
visitation teams on all of the applicable State Objectives. Next the
project needed to be excellent in at least one respect that was viewed
as a tentative contribution to improvement of Migrant Education in North
Carolina. Finally, recruitment and attendance were considered. This Tast
requirement quite arbitrarily discriminated against several fine programs.

Three elementary projects were chosen: Hyde County combined an
efficient motivating instructional program at a school site with an
evening recreational program at the campsites; Haywood County based most
of its instruction on locally produced student-oriented objectives; and
Harnett County designed and operated programs in two centers based on
a considerable assessment of needs of the Harnett Migrant students.
The Harnett Project also evaluated its results with future improvement
in mind.
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Pitt County was the only secondary program selected. This
project combined the aspects of a weekly counseling-guidance-service
program with a full weekend operation which included instruction and
a measure of vocational and prevocational orientation.

Hyde County: The Hyde County Summer Migrant Education project was

organized into an instructional phase for preschool and elementary school
students (grades 1 - 6) which was operated at Mattamuskeet School and a
recreational phase for enrolled children and other young migrants which
operated for 5 hours on Sunday afternoons and two hours one week night at
the three migrant camps. The instructional phase emphasized readiness,
reading, language arts and cultural enrichment. Classes in sewing for girls
were added to the program in response to student interest. Similarly,
volunteer help made possible classes in small engine repair for the
older boys.

The services of a speech therapist, provided through ESEA Title
V-B, made possible classes in speech for children identified as having
speech problems. The therapist was able to communicate with Spanish-speaking
miérants in their "own" largyuage. Children were grouped according to age
and teacher opinion of abilities into three classes: preschool, advanced
kindergarten through third grade, and third through sixth grades. For
short periods early in the project, preschool and Spanish-speaking children
were allowed to remain with other members of their family to promote
their security. In spite of a relatively large pupil-teacher ratio, the
project was able to provide small group instruction according to ability and

interest through the use of teacher aides and community volunteers. The
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instructional program was modified in accordance with student interest and
made extensijve use of experience activities. Students were allowed certain
freedoms including mobility during instruction. Meals were the occasion for
learning about new foods, nutrition and table manners. Field trips were
incorporated into the instructional program; the week prior to the visit to
the Holiday Inn for lunch, students practiced menu selection and proper
behavior. The other nine field trips included visits to a T.V., station,

the Lost Colony, Wright Memorial, a dairy farm and the fcrestry department.

Young children were taught reading on a multi-terminal cassette
recorder. Similar machines were used by older children for math instruction.
Practice in reading was obtained through use of recipes for the afternoon
snacks. Art, music, and games were used by teachers as a means of teaching
reading and math.

The recreational program, a new addition to the project this year,
was operated at the campsites instead of the school so as to serve a greater
number of migrant children and to increase parental involvement in the
program. Three part-time recreational instructors transported equipment
to the campsites and supervised the activities which included horseshoes,
badminton, croquet, ping-pong, see-sawing, space-hopping, checkers, and other
smali table games. These activities were hé]d on a rotating basis among
campsites on Wednesday afternoons from 5 - 7 p.m. and on Sundays from 2 - 7 p.m.
Migrant families located at the two campsites without this program were
transported by crew leaders so that they too could participate. In conjunction
with the program, cookouts and ice-cream parties were held at each camp on
the same schedule. Representatives of the North Carolina Council of Churches
assisted staff members and migrant parents in cooking and serving the food at

the campsites.
Or
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A1l site team members reported extremely high student involvement
and acceptance of the Hyde County Program. They were also impressed with
the project staff's concentration on the academic skills and the variety of
effective means of teaching these skills. As one visitor commented "these
children do not seem adverse to books and learning as some kids do."

Students seemed eager to participate in all aspects of the program.
A1l children who were interviewed by the team members indicated the hope that
they would be able to return next year. While the evaluators attributed
the project's success in this aspect to attention to student's interest and
invelvement, the project staff cited more pre-planning at the local level,
a larger variety of equipment and materials, and the fact that the majority
of staff members had gained experience in working with migrants,

The Tlearning atmosphere of the Hyde County Program was flexible
yet academically oriented, Within limits, students were allowed to select
preferred activities, from a variety of offerings. There was an openness
of communications between the students and the staff, yet it was accepted
that the staff was running the program. Offerings of volunteers were readily
accepted, the most notable examples being the addition of small engine repair
and sewing, discussed in the project description. The academic areas of
math and language arts were emphasized -- separately and in confjunction
with other program activities. Through the use of machines and individualized
attention by teachers, aides, and volunteers, students were led to concentrate
on overcoming deficiencies in these two areus. Many of the activities --
recreational, physical education, meals, and field trips were judged by the
observers as supportive of the objectives of group interaction skills and
improvement of self-concept. Vocational training and prevocational

orientation were limited in this elementary project.
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Staff attitudes and total program operation which included a
significant number of community volunteers gave indications of contributing
to mutual understanding.

Since no other summer programs were operational at Mattamuskeet
School, the program hired one Tunchroom worker who served two type "A"
meals and provided one bag supper daily. The food program was described
by the site team as "well planned and very good".

Medical and dental service as described in the individual report
was able implemented. In this area, inter-agency cooperation was excellent.
No Tess than six agencies or individuals not paid by the project provided
some type of medical service. Psychological services were available and
were used. The North Carolina Council of Churches cooperated with the
project by helping with transportation, food for emergency situations,
coordination with other agencies, ad other services outside the scope
of Migrant Education activities.

Bringing the recreational program to the camps was instrumental
in festering support within the migrant community for the program. Other
evidences of support were noted. As one visitor put it, "The director
was welcomed and called by name everywhere she went . . . she was recognized
by children and adults alike." ;Whi1e the numbers of volunteers would indicate
community support of the program, other indications were that the relationships
between the program and the entire community were still somewhat ur.certain.
One visitor described grower-project relations as "fairly good." Another
received the impression that the community at large had adopted a "wait-

and-see" attitude toward the project.
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The Hyde County Project, though describing only four objectives
in the project proposal, effectively operated a program which seriously
attempted to meet all eleven of the State Objectives. In the opinion of
the site teams, ten of these objectives were met in such a way that this
project was determined exemplary in the elementary project classification.
Strengths noted included effectiveness of innovative ways of teaching
math and Tanguage arts. the quality of leadership, involvement of volunteer
help and coordination with other agencies providing services to migrants.
Team members summed up their impressions of the project: "Don't see how they
could meet them (needs) any better", "Both phases -- the instructional and
the recreational -- were beautifully organized and carried out in an exemplary
manner," "Excellent organization and well directed staff tended to make this
possible." SCOPE of the entire project activities left small room for
improvement. "Very closely tied to the State Objectives. Program seems
to be built around them."

Haywood County: The Haywood County Summer Migrant Program offered

a program for children from four through fourteen years, Of the forty
estimated eligible students, only twenty-seven were enrolled. Nineteen of
these were served under the five year provision clause. The teacher-pupil
ratio was a favorable 1-9,

The instructional program was designed around student performance
objectives and included provision for pre-school experiences and a measure
of occupational exploration.

Students were initially placed in "Homercoms" according to age
groups (4-5, 6-8, 9-14). Ability grouping for instruction was then accom-

plished by the staff studying records and recommendations of the students’
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progress during the winter term, and an informal inventory of reading

and math skills of each child. These inventories determined to a large
extent, the placement of students in these two academic subjects. An
individualized program within each grouping was then developed for each
child in reading and arithmetic. The activities were then planned on an
upgraded basis with pacing and particular skills instruction suited to the
child and his individual needs. Emphasis was placed on providing a variety
of organizational patterns and instructional materials/techniques which were
fitted to each child's learning style. Each child received assignments or
contracts based exclusively on needs and performance levels. The reading
teacher reportedly aided all the teachers in assessing the particular needs
of the students.

Learning centers and a room fully equipped with Audio-visual
machines designed for individual use provided the setting for the teaching.
The evaluators observed children using the equipment both for instruction
and for interest. In language arts, some children were learning spelling
and increasing their vocabulary by "lacing" letter boards. Others were
involved in reading from individualized materials while their classmates
were using tape recorders. In mathematics, several children were working in
pairs on multiplication flash cards and printed tables, while others were
working on subtraction with an abacus. Some of the older children were
checking answers for some of the younger ones, | A fourteen year old who
had expressed a desire to become a waitress waé adding the prices of various
meals on an order pad.

The pre-school group was self-contained to the extent that they
stayed with the same teacher for instruction. The instruction included

playing games, "reading stories," painting, and acting out nursery rhymes.
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Each activity was supportive of a specific objective designated by the
teacher. Evaluators observed the younger children learning colors and
following directions by jumping over different colored candle sticks.

A11 students were being taught to recognize their names. Some of the

more advanced students were able to spell their names and were able to
recognize other words which the teacher had lettered on large cards.

Physical education and active play was an evident part of the
program, Although one aide was responsibie for this area, the coordinator
and teachers were also involved. Arrangements had been made for the use
of a local swimming pool one day per week. A church group supplied
volunteers for the swimming instruction.

Teachers from the middle grades occupational education program
taught the older children one hour per day. During the visit. all children
were actively involved in various phases of wood-working,

Cultural envrichment consisted of opportunities to participate in
musical activities under the direction of the staff. Field trips to places
of interest such as the carnival in Waynesville, Soco Gardens in Maggie
Valley, YMCA in Canton, Camp Hope in Cruse, local bank, post office, and
supermarket also provided enjoyment and enrichment for the children.

The children accepted the program offerings and participated
freely in them. This was attributed to the fact that because the children
were involved in the planning of the activities, they more readily accepted
them. It was also observed that during visits by site team members, the
childran took great pride in exhibiting their work and were extremely pleased
when the visitors offered praise for their accomplishments. The self-concept
of the child was strengthened not only by his own accomplishments but also by

o his pride in showing others his accomplishments.
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The Haywood County Summer Migrant Project was viewed by two eval-
uation teams as very effective in meeting the four general local objectives.
The project was most effective in individualizing instruction for students
of varying abilities in the areas of reading and math. Preparation for
this approach before and during the program was well conceived and imple-
mented. Children were studied, local reading and math inventories were
administered, and instructional strategies were planned. As the program
progressed, individual teachers developed child-centered objectives and
changed their methods based on continuing observations of needs and interests.
The project coordinator was also flexible in terms o° :he total program.

When it was founﬂ that rest periods were not needed for older students,
other activities were substituted. When visits to the public library failed
to arouse significant student interest, a similar program within the school
atmosphere was implemented as a replacement.

The preschool class was observed to include most of the typical
activities for this age group, yet the teacher had very definite learning-
oriented gonals for each child and direction was toward the achievement of
objectives.

Field trips and other outside-the-school activities were planned
in the Tight of the objectives. The physical education program was strength-
ened between the two site visits as a result of suggeStions made by one of
the site team members. A1l teachers were dedicated and concerned not only
with making the program pleasant for the students but also with teaching
students in order that they would be better able to succeed during the

regular school year.
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It should be noted here that the Haywood program had some advantages
not enjoyed by other summer migrant projects. The teacher-pupil and staff-
pupil ratios were among the most favorable in North Carolina as a result of
unfilled enrollment anticipations, The majority of the students were served
under the five year provision and thus had permanent records within the Haywood
County system. Facilities were good and equipment and materials were available
in abundance. Of these advantages, the low enrollment must be of major
concern to local personnel and State administration alike.

Harnett County: In addition to setting forth the eight project

objectives 1isted in the proposal, the Harnett County Migrant Education program
determined the overall goal of improvement of the self-image of each pupil
through the provision of activities and experiences in basic school skills,
homemaking, grooming, hygiene, recreation, cultural enrichment, and supportive
medical, nutritional and clothing services.

A1l of the site team members were convinced that a considerable
amount of planning was done prior to the beginning of the 1971 summer
operation. Basing their conclusion on previous experience and outside
determinations of migrant needs, the program was designed to compensate
for the finding that the migrant child begins school at a level such

that traditional readiness programs cannot adequately meet the needs. Harnett's

including academic roles such that all students were able to achieve a measure

of success. Thus a child's self-image was to be improved while he developed

B o s R At T

certain skills which would enable him to better function in academic areas.

The project staff considered several means of program design. One

strategy was to teach the underlying cognitive processes. This was limited
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by the necessity to deal only with the processes which could be clearly
identified (as opposed to those theoretically related to achievement.)
Another consideration was the open classroom. The project planners selected
those aspects which were identified as making learning fun for the students,
while rejecting what they considered haphazard, nonsequential learning

modes of open classroom organization. Thus, the program was modified by

the addition of structure to the open class concept. Finally, emphasis on
motivation was obtained by the superimposing of a reward system including
both praise and material rewards.

The program implemented was a composite. The students were
grouped ‘into three classes: pre-school, 1st-3rd, and 4th-6th. Each
ciassroom was arranged with learning centers for art, Tistening, reading,
writing, and arithmetic. Each center contained materials of dijfferent
interest and ability levels. Pupils were free to move from one center to
another and to select, within the guided Timits set by the teacher, the
topic or activity they wanted at a particular time. Teachers and aides
circulated, working with one, two, or three students at a time. Other
students would work by themselves on self-teaching math books, film strips
or art work. Small groups were observed to work cooperatively with math
and reading. At times during the day, students of the entire class would
unite for meals, physical education or planning for field trips.

Program organization was obtained through curricula based on skill
assessment for each student. At the beginning of the program, all students
were tested with the Slosson Oral Reading Test. Also used were the tests

designed by the staff to measure phonetic work attack skills and basic
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arithmetic steps. Pre-schoolers were given the TOBE and Boehm Test., One
pre-school teacher was using her own check 1ist of skills. The diagnostic
aspect of these tests was used. Class charts were constructed an. these
charts listed the skills in rows and student's names in columns. This
enabled the teachers to teach and evaluate in sequential steps. Each
teacher kept additional records of the progress, problems, interests, and
observable changes in viewpoints or attitudes of each student.

Each school had a language laboratory equipped with Hoffmari, Imperial,
Craign and Tachomatic machines. A reading teacher in each lab worked with
students on word attack skills, vocabulary and interest in reading.

Positive accomplishment by students was rewarded by tokens which
were redeemable for small items at "the bank." It was noted also that
excellent use was made of verbal praise. Some of the math instruction
was implemented with a verbal contract system where students were allowed to
set their own goals.

One homemaking teacher taught sewing, hygiene and nutrition to
the older girls at both schools. She had more students and spent more time
at the Lillington Center. Music and rhythm activities were conducted by
teachers, sometimes with volunteer help. Students appeared to be involved in
all the activities.

Local field trips were extensive. Thirty seven were conducted during
the summer's operation. Visits were made to: a T.V. station, a gravel pit,
a Coca Cola plant, a fertilizer plant, etc. More Tengthy trips included visits
to the Children's Museum in Durham, Pullen Park in Raleigh and Seymour Johnson

Air Force Base.
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A1l of the site team members felt the project was successful in
meeting all eight of the local objectives although there was some concern about
the extent of the home school coordination on the part of teachers. This
conclusion was generally supported by the results of the testing program.
Although the numbers of children by grade were small, all grades posted
gains in reading. The locally devised phonics and arithmetic tests
yielded differential results. 1In the opinion of this writer, the '
testihg program was of more benefit in the diagnostic areas than in evaluation
if gains are to be the criterion. The finding that Special Education children
gain at a Tower rate is supported by a number of studies. It would be of
benefit to this program as well as many other migrant programs to determine
17 the program (as opposed to children's characteristics) actually had
differential effects.

The development of a curriculum based on past experience and children's
needs was praiseworthy. The results pleased both the local staff and the
evaluators. One, howsver, cautioned that this project could, if not controlled,
move toward excessive reliance on machines and "packaged" programs.

The teams judged that the State Objectives for elementary children
were supported by observed activities. One evaluator commented "...Above
all else, the children radiated, 'I'm important'." Another stated, "The
thing that was most impressive was the interest of the children in their
work."

The teachers knew the students and their individual problems. During
meals the children were eager to talk with the teachers. In conjunction with
teacher evaluations of individual students, this spoke well of the development

of self-image.
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In summary, the evaluators felt that the Harnett County Program should
be judged exemplary for several reasons. They built upon last year's
experience and measured status of the children to devise their program.

They considered many possible strategies and chose these which resulted in

a balance between structured and tlexible teaching. All activities were
implemented with consideration given to enhancement cf the student's self-
image. Children were praised for successes rather than criticized for failure.
Tests were used for diagnostic purposes as well as evaluation. Evaluation
went beyond that required and was designed for program improvement.

Finally, administrative support and project management were excellent as

was staff morale.

Pitt County: The Pitt County Summer Migrant Program was operated for

boys between the ages of fecurteen and twenty-one who came to North Carolina to
work in the tobacco harvest. The program included both a counseling service
and an instructional program. This was the first year of operation. The
program was operated from June 14 to August 20.

The typical living situation was for the boys to 1live in small groups
in tenant houses which were unoccupied most of the year. Program'pianning was
in accordance with needs that exist in this type situation. The instructional
phase was implemented in light of these determined needs.

The classroom phase of the program was operated during the weekends at
the Chicod school. Instruction was offered in the areas of small tool carpentry,
leather craft, ceramics, metal work, auto tune-up, welding, music, art, first-
aid, consumer education, and the legal rights of citizens.

Each student was required to sign up for three classes and attend them
on a rotating basis as indicated by a schedule published weekly and available to
each student when he attended the program on Friday or Saturday evening, Initially

O _he students were skeptical about the,giggram but soon came to accept it freely.
7
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In the craft sessions, the boys made wristbands, pendants and
belts; in ceramics, the products included ashtrays, vases and models of animals
and in woodworking, small wooden objects. Many of the students also worked
with ieather, paints and printing devices. They learned simple brush techniques,
how to care for equipment and mix colors. Also in the art and craft program,
the staff was very careful to select, for many items, simple inexpensive
materials. The students could easily obtain these same materials to continue
these activities when they returned home.

In addition to arts and crafts, there was also a music progran.
The students sang and Tearned to play instruments. The instruments were
well taken care of and there were no discipline problems.

A unique instructional session acquainted the students with
procedures and techniques of banking through the cooperation of bank officials
and staff, One bank remained open on Friday evening to allow these involved
in the program-an oppcrtunity to deposit money. The bank officials taught
the students how to write checks, fill out forms and generally take care of
their money. In previous years, the students were very reluctant to deposit
money in the bank as they misunderstood what happened and were distrustful of
being able to reclaim their money when they desired it. Through the efforts
of the staff and bank officials to acquaint the boys with particulars of the
banking system, the students this yeér deposited money (sometimes as much as
sixty dollars per week) and boasted of their accomplishments in savings at
the summer's end. This also curtailed the problem of money being stolen, which
was a prevalent occurance in past years.

For occupational purposes, there was a course in basic welding.
The students were taught the importance of welding and about the jobs available

for gocd welders. There were also courses in small engine repair, automotive
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tune-up, and industrial arts.

In addition to the occupational courses, instruction was also
given regarding the importance of diet and food preparation. Since the
students 1ive with one anothey and not within family units, this instruc=-
tion was vital to their physical well-béing.

The Chief of Police gave a series of talks on the boys'
rights as citizens. The boys then obtained information on various
legal technicalities and requirements set down by law enforcement
officers.

The migrant students were involved in some of the planning
of the program. To accomplish this, the director held sessions with
the boys at the beginning of each weekend, explaining the weekend
activities, setting up guidelines and receiving suggestions from the
boys themselves.

The recreational program included trips to swimming pools,
the movies, a baseball game and a visit to the Marine Base at Cherry
Point. The boys were encouraged to utilize leisure time effectively
by reading paperback books and using sports equipment.

The boys reaction to the program was excellent. The boys
listened very carefully to their instructions and instructors. They
were eager to attend and participation was extremely high. Those who
worked late during the evening the program was offered, came to the
program after their work was completed. The boys themselves were

extremely polite, respectful and attentive.




Evaluators, staff and students expressed praise for the program.
Words such as outstanding, excellent, exemplary and beneficial were frequently
used to describe the success of the program.

The director and personnel were frequently described as instrumental
in the success of the program. Their interest in the boys as individuals
strengthened the rapport found to exist between students and staff. The
staff was devoted to aiding the boys, not only while they were in class, but
during the week as well. There was initial reserve on the part of the boys
to accept the white staff, but after only a few sessions, the boys exhibited
trust and confidence in black and white staff members alike.

The boys were guided, not prodded, to engagzs in the activities.

A highly structured and regemented system was aot negded due to the fact
that students actively and enthusizstically accepted and participated in all
phases offered.

The student-teacher planning sessions gave the students a feeling
of involvement. Evaluators' interviews indicated a felt sense of fulfillment
by the boys in knowing that they helped to assure the success of the program.

The program excellently met the objective of assisting the student's
physical, emotional and mental well-being during his stay in North Carolina while
also giving him instruction that will be instrumental in building a brighter 7
future for him. The program was judged to have met the four local project
objectives in an effective manner.

One of the most outstanding benefits of the program was that it
centered the program around the students, not the students around the program.

The visits made by the counselors during the week to the student's

camps provided assurance to the boys, some of whom were away from home for the
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first time. It also gave students the opportunity to discuss problems,
or just chat with someone who was receptive to their situation.

This project offered concrete evidence that with proper staff,
good planning, trust and acceptance by students, other programs such as this
one can be effectively implemented into other areas serving the same type
of migrants. The success of this project should serve as a valuable aid
in planning sessions for next year.

In summation, this project was considered exemplary for the
following reasons. The program was based on the students needs, which
reflected upon the good planning involved in the project. There was
excellent administration of the program with support from the local
administration. Staff members were concerned with problems peculiar
to the boys and thus the staff was willing to modify their techniques

in order to improve the program.
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SUMMARY AND RECOMMENDATIONS

Overview of this Year's Evaluation

The evaluators feel that 1971 was a year in which Federal and State
requirements began to exert more direct influence on all phases of the Tocal
programs. The strategy of designing programs according to objectives was
introduced to the LEA's at two levels: project objectives and specific
student-oriented instructional objectives.

Project proposals took on more meaning as writing and approval
procedures were improved and as the evaluation teams appeared with Tocally
established objectives and project descriptions in hand. The frequently asked
questions regarding requirements of the funding agency was answered by a series
of State publications stating policies, procedures, and objectives for the
State-wide operation. The pertinent questions then became: "Did the project
accomplish what it was designed to accomplish?"

Although local reporting requirements were not lessened, they were
redesigned so as to be more useful to the local, State, and Federal personnel,
Attendance reports, progress estimates relative to program objectives, and
additional information was requested for State planning and evaluation.

This year there was noted -ore State and Federal direction of the
programs with considerable emphasis on usefulness and utilijzation of the
resulting jnformation by the local programs. The cooperétion and mutual trust
among all levels of administrative and personnel was especially apparent once
it was established that the common goal of all efforts was the improvement of

the Migrant Education program in North Carolina.
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Project Development and Management

While the 2500 served in the 1971 summer program was short of the
estimated State total, there was a net {ncrease of 534 over last year's total,

Local project reports listed numerous reasons for deviaticns trom
expected enrollments. Most of these reasons can generally be classified under
one or more of the following headings:

1. Changes in crops and crop failures
Eligible children working during eiemenfary project operating hours

General decline of families in the migrant stream

Ineligible workers replacing migrants

5. Antagonism on the part of crew leaders and growers

6. Transportation difficulties

Some evaluation teams °und evidence of lax recruiting procedures in a
few projects. This concern was pointed out to directors during the visits and
noted in the appropriate local evaluation reports.

Most of North Carolina's elementary programs, although varying widely
in instructional methods, followed similar staffing patterns. With few exceptions,
projects hired certified teachers for all cognitive instruction regardless of
whether the program used self-contained classrooms or subject area specialists
for instructional aide, (In most cases, the aide had some non-classroom duties.)
The teacher was responsible for planning and supervising all teaching activities,
including the individualized instruction activities. In the classroom the aides
set up activities, taught with the teachers, graded work, supervised small group
activities, kept records, and performed individual tutoring.

This year's evaluation of summer migrant education programs essentially
found a State-wide program which had made and was making considerable progress in

constantly improving performance at the point where the program meets the child in
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the classroom. Change in general and progress in particular is a slow process.
A considerable portion of i. .ructional improvements noted in this year's
evaluation were directly or indirectly traceable to past inputs and experiences,
The three new programs, however, seemed not to require any additional time to
“catch-up" to continuing programs.

In general, this year's evaluation found elementary programs supportive
of a wider range of objectives than secondary programs. The secondary programs
appeared to be more limited by the interests of the students than did the eTeméntary
programs. Recreational instruction and physical education were over emphasized in
some of the secondary programs. Some projects avoided the problem by fmpiementing
a "forced choice" program which used a system of rewards for class attendance.

One project experienced some success with this problem by involving the students
in the planning of the activities.

The increased effort in coordinating the development of the Migrant
Education Program in North Carolina had many benefits. One of these was the
enhancement of Federal, State and local program integration. Carefully designed
integration of programs can result in expanded offerings for the migrant
children at Tittle or no additional cost. The development of State guidelines
for the integration of programs might insure that future combination programs
should be clearly spelled out in both proposals so that any problems can be
considered prior to beginning operation. Hopefully, next year's program can
build and improve on this year's effort which was good in some projects and
weaker in others,

One of the most pleasant findings in this year's summer program was the
fine spirit of cooperation between local and State planners in the development
of project plans and objectives, Based on reports from across the State, this joint

effort made a definite improvement in the 1971 Summer Migrant Education Program.
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Although the reporting and evaluaticn procedures were generaliy seen as
timeeconsumihg, they were usually sccepted relevant and useful. The initial
introduction of the proposed procedures to the project personnel was at the Atlantic
Beach Conference. At that time, there was cautious acceptance of the plans;
however, it was suggested that, especially in regard to the Record Transfer
System, everyone should be given a meaningful but briet overview of the system
and only those people who would be directly responsible for the reporting should
be given detailed instructions and practice in the procedure. These feelings also
held true for the other reporting and evaluation requirements and were catered
to as much as possible throughout the rest of the program operation.

Because many of the project personnel were needed to report student
information during program operation a considerable portion of their inservice
time was devoted to such efforts. Most of their post-service training time was
also concerned with reporting and evaluation, the average per project being
2 1/2 days. Over half of the projects indicated that either these reporting
procedures should be streamlinell o more time should be alloted for them because
sometimes the director had to handle the reports after his staff had left.

Varying amounts of success were reported in the provision of local
training for teachers and aides. Some programs used the State preservice program
as their major effort. At the other extreme were a few projects which held
regularly scheduled meetings to improve their local instructional programs as
a group gffort or with assistance from a SEA consulitant. Technical assistance in
three areas was requested by project staff throughout the State: effective
utilization of aides; methods of working with migrant children; and implementation
of programs for individualized instruction. Although the summer programs are of
short duration, all reports indicate that there is considerabie personal carry-over
Sf training for migrant operations into regular classrooms. One superintendent
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indicated a desire for all of his teachers to expérience a summer of migrant

operations. The summer experience for teachers participating in the Migrant Program

should be follow-up by the LEA during the regular school year if the training

is to be most effective in bringing about lasting change in teacher behavicr.
Widespread dissemination efforts in the migrant program have been

primari”® - a State responsibility. A high quality program of telling the Migrant

Education Story in North Carolina was maintained and enhanced this year. Several

of the elements in this year's effort have received national and regional

interest and praise. For the State as a whole, dissemination efforts over the

past few years appea to be "paying off" in terms of improved lccal attitudes

and relations. Requests from local projects for help in techniques and strategies

for individualizing instruction may require additional effort in next year's

total dissemination plan.

New Directions in this Year's Programs

This year there was an extension of services to more migrant children
through the opening of three new programs: Nash, Columbus, and Pitt. Not only
were there new programs to reach more chiidren, but the existing programs al-J
enrolled a greater number than ever before.

There was a noticeable increase in attempts at integration and coordination
of the Migrant programs with other existing summer programs, such as Title [
(middle grades), and summer camps. Although these efforts require considerably
more record keeping and detailed planning, they have generally been found
successful and worthwhile in their effects on students.

Increased community involvement was another good direction taken by
this year's programs.Through many types of strategies and contacts, migrant

parents, nurses, home-school coordinators, teachers, local school personnel,
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growers, crew leaders, and others who could offer supportive services were
jnvolved in the migrant operations. These efforts seem to be building bridges
across the crevice resulting from jgnorance about the migrant culture and migrant
programs .

An outstanding feature of the instructional programs themselves has
been the change of focus from purely traditional and/or remedial classroom
instruction to that of adding student improvement in many other areas and meeting
the needs of migrant children. These efforts have come about from two directions:
the local personnel each year have a growing awareness and greater understanding
of the problems and needs of migrants and strive even harder to meet them;
and the State and National personnel have provided more guidance in methods and
procedures for so doing. Examples of these are local use of more comprehensive
project planning with community involvement and pre-stated objectives; State
direction through more relevant and useful publications and planning and evaluation
assistance; and National help in promoting general awareness, more thorough

record-keeping systems, and project management procedures.
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RECOMMENDATIONS

Generally speaking, the summer migrant programs were better than
ever before and reached more migrant children than in past years. The
credit for the improvements should be accepted by those who made it prisible
to plan better at the State and local levels and to those who were active
narticipants in planning and implementing the projects. Hopefully, these
recommendations will stimulate additional improvement in the summer miqrant
projects. Thus, they are offered as thought precursors which can be reviewed,

modified and used in developing next year's programs.

Project Development and Management

1. As with all programs serving a changing clientele, a needs
assessment is imperative in order that all the migrant children in this State
be served with programs designed to meet their special needs. Without an
adequate needs assessment, it is quite Tikely that many eligible miarant
children will fail to be identified, especially those who are eligible through
the five-year provision. A concentrated effort on identification and
recruitment should take place in the days between the migrants' arrival in
the area and before the migrant programs begin full-scale operations.

Utilization of staff for identification and recruitment could also sensitize

RS b

the instructors and aides to the prevailing conditions which are a part of
each migrant child's daily experiences.

The second phase of the needs assessment should relate adequately
to examining and evaluating each child as he enters the program. The Record
Transfer System provides longitudinal data on each child but should be
supplemented by teacher assessments, perhaps using instruments such as the

)
[]il()wth Sheets. Redesigning the plapped curriculum and other activities may
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be necessary after the initial assessments.

2. The development of the proposal should begin early enouagh to
consider carefully the probicins and barriers to an effective program. If
these problems are addressed early in the development of the proposal, there
is a better chance that they can be resolved. Because of the uncertainty of
who will be in the program, the instructional program must be developed, at
least partially, after the children arrive and their needs are assessed. This
does not, however, preclude teachers from being a part of the proposal-writing
team. In fact, it is recommended that the project director organize a team,
which includes teachers and consultants, to develop the proposal for the
summer program. In many instances teachers have been involved in the program
only after the project proposal was written and approved.

3. Project management should be clear on the availability of
facilities, transportation, and other supportive services by the time of
proposal development. Any questions regarding the adequacy or appropriations
of these services should be addressed forthrightly and resolved before the
proposal is approved and initiated. This avoids problems which might occur
mid-way through the project while the monitoring team makes site visits.

4. Adequate time allotment for project development is essential
for an effective project. If released time is not feasible, the migrant
program should allow honorariums for a planning team from each potential
project to meet in project development activities. Meetina at the Grifton
Center on Saturdays would be a possibility.

Inservice Training for Migrant Programs

1. Inservice efforts appear more critical for migrant program

personnel than for most other programs. The program is diverse by nature,
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short in duration, and subject to considerable flux while in progress. This
basically means that adaptive management is essential. The same is true for
instruction. Since %he project director is critical to management, institutes
or one-day workshops should be organized to improve the mmanagement of a
seemingly unmanageable program. It is sugqgested that several successful
project directors be identified and asked to pian and aid in the development
of the workshops. The experiences of the total group could thereby be shared
across projects.

2. Teachers have requested and should have special trainina for
teaching in a migrant program. Because of the late selection of teachers
for migrant programs, they often are slow to get organized. This can be
a special problem for teachers who are inexperienced with migrant programs
and migrant children. Teachers should be identified early, perhaps by late
February, so that they can begin to prepare themselves with special approaches
or techniques for teaching migrant children. The services offered by The
Grifton Center could be expanded in include samples of materials and devices
used in last year's program. A specially staged video-tape presentation
could be prepared showing instructional approaches used by the various
migrant programs. These taped sequences would be available for viewina by
individuals or groups at the Grifton Center throughout the year.

3. All prospective migrant teachers should have access to instruc-
tional media and materials available through the Researéh and Information
Center and through various divisions within the State Agency. The film
entitled "A Love for Learning" is an example of media which are available
and should be seen by each teacher interested in the techniques of indivi-

dualizing instruction.
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Grifton Center could be expanded in include samples of materials and devices
used in last year's program. A specially staged video-tape presentation
could be prepared showing instructional approaches used by the various
migrant programs. These taped sequences would be available for viewina by
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tional media and materials available through the Research and Information
Center and through various divisions within the State Agency. The film
entitled "A Love for Learning" is an examﬁ1e of media which are available
and should be seen by each teacher interested in the techniques of indivi-

dualizing instruction.
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Dissemination Efforts

1. The dissemination efforts, both at the state and local
unit level, were good. The materidls developed by the office
of the State Migrant Program were especially informative and
useful in developing an awareness of thexpragrams available for
migrant children. The effectiveness of the materials can be
enhanced by a conscious stratagy for their utilization both
at the State and local levels. This might include use of the
materials with specific groups and at civic and community
meetings. In addition, the materials could be revised to fit more

closely the form used in news releases.

Evaluation, Monitoring, and Reporting

1. Continue the use of evaluations as a method to
improve the information used in decision-making. The evaluations
should be directed primarily at the self-improvement of the project
while gathering information which will also be useful in state
program evaluation. This includes program documentation and
appropriate measures of project effectiveness. The rating of
students by objectives, while lacking many of the characteristics
of a standardized test, appears to be more appropriate.

2. Continue the practice of using staff from other migrant
projects on the on-site visitation teams. This practice was one

of the more successful changes in this year's evaluation plan.
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3. Continue to schedule two on-site-evaluation visits
per project but allow for more adequate staffing. This past
year's efforts cannot be repeated.

4, Consider combining the monitoring and evaluation
role in order to use staff more effectively. A team leader
for monitoring and another for evaluation should be established
with roles which are clearly defined for the team members as
well as for the local project personnel.

5. Consider the possibility of appointing a committee
headed by the Director of Migrant Programs to review and
screen all information-collecting instruments. The committee
should be composed of representatives from the local projects
(last year's projects) in order to insure that all data
needed are collected but ‘thatreporting does not become
unnecessarily burdensome.

6. Continue to have a conference to feed back evaluation
data to local project staff. Also, encourage those attending

the conference to do likewise in their own units.

New Directions

1. Explore various strategies for providing joint
inservice activities for staff who may be working with children
who have similar characteristics to migrant children. This,
of course, applies to teachers who have significant numbers

of year-round migrant children enrolled in their regular classes,



to teachers 1n schools with Title T Programs, and to teachers
who will 1ikely teach in next year's migrant programs.

2. Consider methods for the summer migrant programs
to include a day-care facility. Having a day-care facility
would serve several purposes. First, it would release many
pre-teen children from custodial care of their younger brothers
and sisters and allow them to participate in the educational
programs which are offered by the migrant program, It
definitely would improve the care given to young children and
stimulate them through an enriched environment while they
are at a critical stage of psychological development. It also
may serve to establish a special rapport between the migrant
program and the parents. This could lead to more successfu
1iaison between the migrant families and the educational
establishment.

3. Use, when possible, more personnel in staffing
the migrant projects who have special backgrounds or characteristics
which allow for greater empathy and indentification between
migrant children and migrant staff. Several projects reported
successes that were due primarily to the use of high school
seniors as teaching aides.

4. Consider the inclusion of more approaches to promote
occupational awareness among the pre-teens and teenagers in

the programs. In addition, the vocational aspects of the projects
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the probability that the migrant can become employable in
another endeavor if he so chooses. The auto mechanics mobile
units are excellent examples of such training.

5. Consider the addition of mobile units which relate
to fundamental learning areas such as reading and computation.
These units could be designed for self-instruction with a token-

reward system programmed into the learning units.

I
a3

-74-



APPENDTIX

g




SATVIS HLIKO¥Y9 Wo¥d 1INIWIAIIHIOY LNIANLS

teijus

0T 4] B L
e 3:
,. | 9y .
99" | &Y ON1 QY3
8y
9671 6% S1dY IOVNONY
1 6%
18y
9.1 34 NO 1 LYJ | NNWWOD
3 6%
84 (0
08" L 34 1d3IONCO-473S o
181 o
8L L 1 6% NO1L¥Z 111008
0g
9%" 1 1 o8 HLTY3H TY43NI9
671 1 ov SIS
| | 6% NOI11YONA3 YOI SAHd
|
JALLD3CE0
A9 NIVY NyIW
JATLII0E0 A9 NYIW SIN3ONIS S3AILI3Ir80
40 “ON |
o=
AAVININTI LIAILAVD ==

Aruitoxt provided by Eic:



S3ITYIS HLMO¥YY9 WO¥d LNIWIAITHIV LNIANLS

[eLjualod k
BULARS T ¢

Burasuz s
0T 6 8 L 9
L G ﬁ@.ﬂ,
cL°tL #ﬂm, NO 1 LVD 1 NOWWOO
op° L #mw 1d3ONOD-4135
1191
! 191 en
PeE"L 191 NOL Y1908 .
1131 NOI 1¥Z 11V 1005 | cr
. 291
cg 291 HLTVIH TY43INTO
29t
L <o STTINS
291 NO11¥JNa3 T¥JI SAHd
IA1123090 |
A9 NIVY NyIW
JATI03090 A9 NVIW ‘SIN3anis SIATLIICG0
40 "ON
AAVININITI SNEWNTOD
O
kl

Aruitoxt provided by Eic:

E



SATVIS

HIMOYY WOY¥d LNIWIAITHIV LINIANLS

letjuslo I NN
) acm%m T
Buasyuzk:

0T 6 8 L 9
68 .wm, HLYW
166
10°1 1£6 INIaYIY
166
10" L ﬂm# HY  INONYT
. 921 Sl [IONYT
{621
061 |
86" vl NC I L¥D | NNIWIWOD
osl
06T
oL 1 ,mea 143DN0O-413S
1061 e
D
N 6%1 —
A 34 NOI 1¥Z 1Y 1008
6%1
cLl L2t HLTYIH Tv4aN39
3061
o6 80 STTINS
%01 NO11¥ONG3 VD! SAHd
IA11I3r80 JALLI3LA0 AD NYIW 'SINIAnIS S3AILD3rE0
A8 NIV9 NYIW 40 "ON
. _ | (@):
AAYININITI X¥41TVH oA
. H
Eym



SITVYIS HIMOHD WO¥S LIN3IWIAIIHOY
QT G 8 L
| | 901
8L _a@a
SL
i
101
50°L 20t
3 911
AR of MW#
1911
e g It
] 911
621 47t
1911
58" 2t
4 8¢
eL 4 £¢
o) ,W;m.ﬁ
'L {71
ETSTREIRD ARETCINCRTTE SINIONIS
o ASare0. IATL03090 Ad NVaW m%@ an

AAYINIWITI LLINAVH

INFANLS
BLIUBLOY I
. g%ﬁﬂ
butdajug et
HiVW
INIdVId

SidY IOVNONYT

NOT.LYD I NNIWWCO

1d430N0CO-4713S

101

NOILVZITVIO0S
HLTVY3IH TYH3IN3O

ST1714AS NOLLYOOA
—-3dd ONY NOI1YOQA

STIIMS
NOI1¥3Nd3 TvOISAHd

SIAILI3CE0

Aruitoxt provided by Eic:

E\.



S3ITVIS HIMOH9 HWO¥d LINIWIAITHIV LINIANLS

[eLiuslogd F=
buLa®a
buraauy i

4] ) L
| L2
£0°2 cs A
8¢ HLYW
66° wm IN!QY3Y
61
_. §2
£2°2 mm S1¥Y JOVNONYT
o 1Lz
€2 1 T4 NO 1 LYD | NIWWOD
1 Le
. L2
%e 1 1d30N0D-413S A
L ] L2
61°¢ mw NOTLY¥Z17V190S
G2 (14 HLIVY3IH TYYINTD
L2
N el i ,
19°1 91 STTIMS NOILVIOA
2161 -3dd ONY NOILYOO0A
212 ww STTIMS
Lz NOILYINa3 VDI SAHd
3A11I3r80 IATLIIrE0 A9 NV SINIaNLS S3A1123rd0
A9 NIV9 NyIW 40 "ON
R
‘l
E

AJIYININITI QOOMAVH

Aruitoxt provided by Eic:



SITVIS HLIMOY9 WOYUd INIWIAIIHIVY LN3IANLS

eLlualod F
: gz?w. i

Butdaug s
6 8 L [WERUE]
T [] ]
mm HLYW
8¢ gNI Qv
mm, 1Y IOVNONG
L 8¢ SI¥Y 3 |
0¢
cg- 0% NO | LY | NNIWWOD
, o€
0t . o)
9/ ,mm, Ld3ION0D-413S P
4,!
o€
69° o€ NOI 1VZ 11V 1208
| ot
o€ . _—
9c ,mm HLTYIH TVHaINID
nw STTINS NOTLYIOA
26" 1 ¢l —3¥d ONV NOILVOOA
mm ST171IMS
£e" o€ NOILYONG@3 1V2ISAHd
ETSTRETED) JAILI3CT0 A9 NYIW SIN3anls SINTIIICA0
A9 NIVD NyIwW 40 ‘ON
O
AAYININITI NOSYIANIH =

E

Aruitoxt provided by Eic:



SIT¥IS

HIMOWYD

Wodd LINIWIAITHIV LNIQNLS

LeL3uag04 W
BULABS T
Burdsqug:
oT 6 8 L
[ T T T
Z9
90" mm HLWW
1<
7N %“ ONIQY3Y
109
-_— 193 S14Y 39VNONYT
| g9
ge’ L £ NO | LY NNAOO
€9
vet L 1 £3 1d30N00-413S
, H
€9 >
9c° 1 £ NOILYZ7¥130S re
€9
6" 3 HLIY3H TvN3IN39
_ | 1¢ STTINS NOILYO0A
(L s -Tdd ONY NOILYD0A
. 13 STTING
Gz 1 §2  NoiLvonaz TvoISAHd
ETRET) IAT1D3080 A NV SINIANLS SIAT1D3090
AS NIVO NY3W 40 "ON |
o=

AYYININATI I04H

Aruitoxt provided by Eic:

E



SITVIS HLIMOY9 WO¥d LINIWIAITHIY
0T 6 8 L 9
0L
90" 1 0L
0L
| oL
Al 0L
ol
oL
02°L 1 0L
0L
69
¢ "1 0L
0l
| oL
be" L 0L
iy
| 10L
9€° | 0L
| 0L
26
a 58
ol
G2°1 cm
oL
ETSTRER JAILI3CA0 A9 NYIW SINIANLS
A9 NIV9 NYIW 40 “ON

ASYININITI NOLSNHOL

LN3IaNLS

[213U3304 |

bULATST E

HLVI

INIQV3Y

S1dY JIVNONYT

NO1LYD INNIWWQD

1d3ON0GO-4173S 1m

F ok
-

NOIL¥Z [T¥{30S
HLIWY3IH TVYINID

STTIAS
NO1L¥3Nd3 YOI SAHd

S3AILI3ra0

Aruitoxt provided by Eic:

E\.



SITVIS

0T 6 8

HIHOYY

Wodd LHIWIAITHIY

08°¢

BLTE

vy

¥8°¢

SL°E

v8°¢

9e°¢t-

(R385

£8°¢

oLy

e ¥

¢L'E

JATL23040
AG NIVD NY3IW

L]

oo
——

o oo

o
—te-

™~ NN O

M ™

€ OB NN

[ Lo Lot I T o]

[4 1}

o

JAILI30E0 A8 NYIW
40 "ON
AAVINIWITI HSYN

'SINIANLS

ILNFTNLS

[eLIuUa204 F

BuLA 4: i
m;FLmJ:m 25

ST1IMS 9N1QY3Y

JON3 1d3d%3 40
Wiv3d TWnino

ST11IMS JISYE

HLWW

ONIQY3IY

S1dY JOVNINYT

NO T L¥D 1 NDWAQD ©

—'

L Bl

1d3INCD-413S

NOILYZ IV 1308

HLIY3H TYH3INTO

STTIMS "30A
*JHd ONY "J0A

STIIAS
"03 TYJISAHd

S3AILI3C40

Q

Aruitoxt provided by Eic:

E



SATVIS HIMOE9 WO¥d EINIWIAITHIY LNIANLS

LPLIU30d Foms
T
or . , ..._w, Buiaagug s
_ 02
GLL 9¢ HLYW
€
Op' L A OM 1 aY3d
iy
124
19°1 <y SLY¥Y J9YNINYT
, | 6¢
2v° L H NO [ LY | NGO
181
/s 81 143ON00-473S
) 22
28°1 ¢ NOI LYZ 11¥100S
€2
60°1 £ HLTV3H TYHINI9
. , w STIIMS NOILY20A
pl2 ¢ ~d ONY NOILYO0A
0% _—
. | STIINS
69°L 43 NOILYONA3 YOI SAHd
IATLI3040 IATL03080 A9 NVIW SINIANIS SIAILI3ra0
AZ NIVD Ny3W 40 “ON

AIVINIWITE NOLAWYHLAON

07

O

IC

E

Aruitoxt provided by Eic:



S3ITVIS

HIMOYD

WOdd INIWIAITHIV

0T 6
1 .H
9 g
1
i
1
85" 3
1
Ls° 4 4¢
.
95° Lz
1
o iz
02" | ¢
I
v
IETSTRETT) IATLI3080 A9 NVIW SINIANLS
A8 NIVD Ny3u 40 “ON

AAVININATI 021TWYd

INFANLS
Let3uslod BEE
BULAEST
Buraazug i
HLWW
ONI Q3

SLdY JOYNINYT

NO1 LYJ INAWWOD

1d3ONOO-4135

NO| LVZ I 1% 1305

1G8

HLTY3H TYd3N3O
STIHINS NOILYJ0A
—3dd ONV NO! LYOJOA

STTIAS
NO!1¥ONa3 1¥31SAHd

'S3AIL3rE0

Aruitoxt provided by Eic:

E\.




S3TVIS

HINOYY WOY¥d LNIWIAITHIV LNIANLS

0T 6 8 L 9
[ i k T ﬁm
¢s’ mn
:
vie mw
5" &
€0T
L1 3 Vo1
01l
by L wmﬂ
1 96
99" | mmﬁj
mwm
e wmﬁ
] ¢2l
el , H1
zel
01 L1l
€21
1976 MWM
1
00° | ]
£0°1 &1
|
INIL3090 JAILDIC80 A9 NVIW SINIANIS
A8 NIV NyIW 40 "ON

AAVININATI INVLIONDSYA

BLIUYOG T
L w:*> 1
buLaajuy s
ALITIEY ONINOSYIH

ONTQYIY 3¥NLo14

SNOILO3dIQ
INTMOTI04

H1VYW

ONI QY3

S1dV JOVNONYT

NO I LY | NAIRNOD MMW
-t

o

1d30N0O-4135
NO [LYZ 1V 120S
HLTY3IH TVE3IN3D

STIIAS NOILVOOA
=34d ONY NOILYOO0A

STIEAS
NOIL¥3Na3 IO SAHd

S3ALL23090

Aruitoxt provided by Eic:

E\.



SATY¥IS HIMKOY¥Y9 WOY¥d INIWIAIIHIY INIQNLS
BL3ualod F o
p ggwﬁt %
0T 6 8 1 9 g bup4a3uz i
] L] [ ] T | |
y 1
€071 Helt HLYW
y11
£L°l ” mm I INIQY3Y
911 | |
26" LI SLyvY JOVNONVT
{911
911
201 911 NGt L¥2 | NWWOD
91T
1611
G0 L mw m 1d3INCO-413S
911 <
611 uﬁ NOI L¥Z I7¥1008 .-
4911
63" QU1  HLTY3H TYHINID
1911
N 4! STTNS NOILY¥I0A
be 451 -3ud aw noiLvoon
62 SIS
8" @¢  NOILYONO3 T¥DISAHd
~ 3AILD3rg0 JAILI3CEC AS NYIW IN3aNL SINTLI3090
A8 NIYD Nyau | NY3 m%xu@w% SETSUREIT
AIVININGTI NOSHIZ0u O
\Ul

E

Aruitoxt provided by Eic:



SITVIS HIMOYYD WOY¥d INIWIAITIHOY
0T 6 g m ,
E | o€z
e 58
€61
681
£0°1L e61
282
18L¢
0zl 365
o
pe" 1l ST
LUt »2
182
A 955
182
oy mhm
co° L 6
182
, 94
0Z2°1 e
3'7133r80 IATI03090 A9 NY3W SIN3aNLS
A8 v 79 NYIW 40 "ON

AJYININITI NOSAVIVS

INIANLS

leLiualog
ButLa :
butaslug

Bt

HLYW

IN1AY3Y

S1HY 39VNONYT

NOTLYD | NNINWDD

1433IN0I-4713S

r—
NOILYZ 1TV120S =

HLTY3H TWH3IN30

STTINS
NOLLYINA3 IWOISAHd

SIATLI30G0

Aruitoxt provided by Eic:

E\.



r . . - v AR St

S3TVIS HIMOYY WO¥d INIWIAFIIHIV LNIANLS

Le13ud30q §

BuLA®ST"
m .m h_,. Butdazuz sl
01
. by ONIM3S
oLt ot
81
68" 5l
., B
76 {31 oniavay
o0
501 8L siuy IovnowyT
62
be | 6 NOILYOININOD
82 o
. 8¢ L1d30NDO-413S ~
82 v
62
) . m_ _N MO [l )
b2°2 {6<  NolLvzZivigos
. 85 HLIVIH Tvuanz0
pe"l ,
6¢
- =1 STTINS NOILYOOA
95 Ae  -34d G NOILYOOA
N ¢ ST1AS
¥9°1 4%%  NOILYONGT 0ISAHd
e 3ATI03C80 Ad NY3W SINIANLS SIATLO3CA0
NIV NY3IW 40 “ON O
0 —

Aruitoxt provided by Eic:

AAYININITI VINYATASNYL

E



SITVIS HINOY9 WO™d LNIWIAITHIV LINIANLS

2(3ua304
: buLA®a:
Bu LABUT By
T R
. L
5 1 nw
g EL oniova
los
Ig" 08 s1u NSV
§0T |
9" 901 NOILYOINTHCO
1901
Lg" | mmm 1d3ON0O-413S
, m
. 901 v
LS 4391 No1Lvzivioos .-
901
A 291 HLIVIH TVE3N3D
0 : 2 STTINS NOILYOOA
- 9 -3dd ONY NOI LYOOA
02" Ie STINS
2 106 NOILYONO3 1¥DI SAHd
BETVILE TR JATIDICE0 A9 NYIW ST SIAILO3CE0
A8 NIV Nyaw |
_LJ
\l

AYYININATI NOLONIHSYM

Aruitoxt provided by Eic:

E



S3T¥IS

HINOYY INIWIATTIHOY

68"

88"

00°L

BE"1

Ev'L

08°L

L9’

gLl

INTLI3CD0
A8 NIYO Ny3IW

0 DO

JATLI30E0 A9 NY3W

ALYININITI NIAWYD

INFANLS
eLjualod k
. m=ﬂ>@uér?
Buraaiuls
HLW
.wzéaimm

S1HY JOYNONYT

NOILYD I NninwoD

1d30N0D-413S L

NOILYZ 171205

HLTY3IH TYY3INTO

STTIAS

NOTLVYINA3 T¥DISAHd

S3AIL33080

Aruitoxt provided by Eic:

E\.




SITVIS HiM0O¥9 WOY¥d INIFWIAITHIV INIANLS

[eLiualod | ;:

butdasgug st

oT 6 8 L
no-° H
0o°L m HL YW
00°1 m S1dY JOVNONYT
1
. %2
£0°1 Y NO 1 LK I NAIWWOD
92
’ .ﬁN [ -
L0°1 15 1d3INCD-413S
%4 -
. 0ée o
Il 07 NOJ LYZ1T¥ 1005 -
0¢
0s° ¢
m HLTY3H TYHINI9
€0° 1 ,mm STTIHS NOTLVIOA
B -3ud ONV NOILYOOA
8g" ey ST1IMS
69  NOILYONGZ T¥OISAHd
INILD3090
AS NIVD NyIW
JAILDI0G0 A9 NVIW SIN3ANLS SIAILIICG0
40 "ON
AAVANODIS v «
003S Naawy) RS
>~
i

E



S3IT¥IS HLMO¥Y WOHd INIWIAITHIVY 1INIANLS

[RL3U104 F

BULABST &
ot ’ . ; Butaagul sz
1 T [] T
192
951 e -
5 O1SNM
: 8L
62° L ,m» HLYW
%8
951 58 INI QY3
1 68
67" L , mm i
2 B4 S1dY J9YNONYT
. 1 8
05" L 148 NO | 1Y | NWWOO
8
. 1s8
g6 1 1 98 1d30N09-4735 0
198 i
56 L 38 -
4 NO1 LY¥Z I 1¥120S
. 58
vl mmﬂ HLIY3IH TvdaIN39
. ﬂ f J
222 ¢ SIS NOILYOOA
5 -34d ANY NOI LVDOA
se-L ] ST
¢8  NOILMONG3I T¥DISAHd
IA1L23r90
A8 NIVD NyIW
JATLI30MG0 A3 NYIW SINAONLS 5341123040
40 "ON

IC

Aruitoxt provided by Eic:

O

ASYININITI NOnLIaan)

E



S3ITVIS

]
—
=2
-1 X

HIMOYD

0¢”

0L°

A" ANt

vl

00" L

£g L

WOdd

INIWIAITHIY

=it =il

eirt bt AW et et e e

(3197}

06"

ettt e

JAILI3r90
AS NIYD NYIW

JATLI3090 A9 NY3IW

AGYANDDIS HONL [A¥ND

L T T Y7 oY 2}
~N

SINIONIS

40 "ON

IN3ANLS

(e Ezmw

H.LYW

ON1 Y3

SLHY JOVNONYT

MC LD | NMWWOD

1d30N0L-4T135

I~
. v
NOI LYZ 11 100S .

HLTW3H T¥d3INIS
STT145 NO!LWI0A
-Jdd ONY NOTLVOOA

STTEAS
NOELYONGI Tl SAHd

SIAILI30E0

IC

Aruitoxt provided by Eic:

E




ERLRAR

HLIMOYY WOWY

INFHIATTHIY

01 6 8 L |
§92
517 L 53¢
892
b mm
, £14
0zt 334
, LY
692
00" L §92
7692
I3 1
112
" 3%
LTl #,oN,
~ 3IAILD3080
A9 NIVY NyIW
JATLD3090 A9 NVIW SININLS
40 “OM

ASYANOIIS NITdng

IN3ANLS

LeLIUl0d FE
Butasquz ez

NOTLYO | NIIWHOU

143IN00-4135

NOILYZ1TVI00S

o

HLTY3IH TYH3INGD =

STTIMS NOILYOOA
—-3dd ANV NOIL1YIOA

STHIHS
NOIL¥3Nd3 T¥31SAHd

S3AILI3rE0

IC

Aruitoxt provided by Eic:

E




LS VG e 1 e SR R S A R

S37VIS HIMOY¥YH WO¥d INIWIAITHIV LNIQENLS

Lei3ualod |
buiageT
Butaaguy iz

0T 6 8
69" 1 ,wgm NO | 1¥D | NNWAOO
.. 595 1d30N0D-4735
b¥" 1 €%
3
Gt "1 2r¢ NOIL¥Z 1T¥ 1 20S o
-
3 T4 | v -
: %2 HLIV3H Tv43N39
14 €%
oLt ST
80°L 181 NOILYONA3 1¥D1SAHd
EDTRERTN
A8 NIY9 NyIW
JAILI3090 A9 NV3M SINIANLS SIAILI30E0
40 “ON
AAYONODIS INITAD
RS):
o~



SITIVYIS HIMOY9 WOHMd LNIWIAITHIV LNIANLS
Le13ua30g P
ULA
01 6 8 9
, 7
%0° {34 HLYW
| .‘F fa AN j
50" b SN IOV
6 ,
. 6 SLHY 39YNONVT
22 H
51 "
e st NOT LV | NOWWOD
Gl o
o $i 1d3ON0D-4135 N
9§ & oo
gL 100
" H NO1L¥Z1T¥130S
SL | -
. sl HITY3IH TWYINED
6l ol ,
, m» STTIMS NOILYOOA
8" ol -J4d ONY NOILVOOA
: B SIS
55 | 64 NOILYONQ3 YOISAHd
JA1103040 JALLDI0A0 AS NYIW SINIANLS $3AT193090
A9 NIY9 NY3IW 40 "ON
AAYANODIS HIONIT O
\Ul

Aruitoxt provided by Eic:

E



SITVIS HIMOHY9 WOYd INIWIAITHIYV LNIanLS
letjueloy | :
0T 8 L w,:.g.m.mﬂn. SR
7 _ T GIWERTTE
16 L 3¢1 1uv
. 921
06° L {91 31 SNM
. 6
L6 W,m HLYW
l6
£L é IN1 Q¥
3
007§ m S1dY 39YNINYT
| 13 .
6L L ot NO | LY [ NIWAOO -
,. i1
151 T Ld30N00-4135
. L1
[t {40t NO1L¥Z 1791208
_f T
£8 1191 HLIV3IH TvdIN39
] qart STTI%S NOILYOOA
[0°2 ant ~3dd ANY NOI LYDO0A
. ﬁ# STT1MS
971 91 NOILYONG3 1¥DISAHd
M LI3080 IAT1D3090 A8 NVIW SINGGNLS SIATDH3I080
A8 NIVD NyIW . «
40 *ON OB
o=

AdYANQO3S 111d




SATVIS HIMOY¥Y WO¥d INIWIAIIHIY LN3FQANLS

eL1U310
@ m:ﬂﬁ =R
Buiuazu3 -,
0T 6 8 2
] T 1 L
g Y oo
a | NO LY I NNkWO
£ot 01L¥D1 NNHNOD
g £t 143ON0D-413S
-8 gor
g0t
6L mmﬁ, NOI1¥Z17¥100S
)
1 n:_..”
a8 ,me HITV3H T¥43N39 iy
€01
- }mmﬂ STTINS
ot €91 NoILvonaI W0l sAHd
_ .
~ 3AILO3rE0 JATLIICE0 AS NV SINIANLS SIATLII0E0
A9 NIVI NYIW 40 "ON
AYVANODIS Iivm
O
\l

E

SO v et Provided by ERIC



INSTRUCTIONS FOR COMPLETING
STUDENT GROWTH SHEET

In order to better evaluate the results obtained by Summer Migrant Education
projects, each teacher is requested to complete one student growth sheet for each
migrant student enrolled in his "class." Since this will be your official attendance
record, it is most important that there is a sheet for each student in the program
and that each sheet is correctly filled out.

A1l forms should be retained by the teacher until the program ends (or the
Tast student leaves). At the end of the program, completed forms should be mailed
to the Migrant Education Section, State Department of Public Instruction, Raleigh,
North Carolina 27602.

The following information should be provided for each student:

The county in which the program is operating

The student's full name

The student's age to the nearest year

The student's sex (mark "M" for Male, "F" for Female)

The grade in which the student was last enrolled

The classification which describes the student's eligibility according to
the following definitions:

O G L) Y —

Intenstate Migrant - A child who has moved with a parent or guardian from
one state to another within the past year in order that the parent or
guardian might secure employment in agriculture is classified as an
Interstate Migrant.

Intrastate M{_ wnt - A child who has moved with a parent or guardian from
one school district to another within the state during the past year so
that the parent or guardian might secure employment in agriculture is
classified as an intrastate migrant.

Five-Yean ELigibiLity Provision - Should a family meeting either of the above
conditions decide not to continue to follow the crops but "settle" in a given
community, a child in such a family may be considered eligible to participate
in projects funded under Public Law 89-750 for a period of five years with
written consent of the parents and is classified as a 5 Year Migrant.

7. If the student is (has) migrating with family, relatives, or guardian, check

"Yes." If the student is traveling with a group of youthful migrant laborers,
check "No," in answer to the question, "Is the migrant traveling with his
family?".

CALENDAR

8. Thu form contains calendars for the recording of daily attendance. Enrollment
information should be recorded by marking an "X" on the calendars for each day
that the student attends. - o

STUDENT GROWTH SCALES

9. This series of scales has been designed to enable the teacher to estimate the
progress of each student in the rummer program. This section contains nine
scales, labeled with common program objectives or goals. (See attachment for

o '~finitions.) [f any of these objectives do not apply to your program, pleise

ERIC son
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mark out the printed objectives and write in objectives which are more applicable
for your project.

For each objective or goal, the teacher should make the following three estimates:

a. Enterning - The level of skill the student demonstrates when entering the
7 A Th \
program. This level of skill should be recorded by marking an "0" along
the scale labeled "Entering."

b. Potential - The teacher's best estimate of the ability of this student to
succeed in a normal school situation over a year's period of time. The scale
labeled "Potential" should be marked with a "V", after the teacher has
become familiar with the student.

¢c. Leav.ing - The level of skill the student demonstrates when leaving the program.
This Tevel of skill should be recorded by marking an "X" along the scale
labeled "Leaving."

NOTE: The scales progress from lTow abilities or development on the left side of
the scale to high abilities or development on the right side of the scale.

LOW , | l 7”'l77 77, ‘ HIGH

S T T N

The shaded area in the center of each scale represents the normal range of ability
of all students enrolled in the teacher's classes during the regular school term.

Low Ability High Ability
Regular Term Regular Term
l l I I I - ,l, ] l __ =<——Shaded area

The teacher is asked to estimate ability in a given area by comparing the performance
of the migrant to the performance of students enrolled in the teacher's classes
during the regular school term.

FOR EXAMPLE, if your estimate is that a student's entering skills in Physical
Education are equivalent to the performance of your better students during the
regular school year, you would indicate your judgment as follows:

PHYSICAL EDUCATION . )
SKILLS entering | L1 | L 1 101 |
! L |
‘Similarly, if your estimate is that a student's leaving skills in Reading are
equivalent to the performance of your poorest students during the regular school
year, you would indicate your Judgment as follows:

READING SKILLS LEAVING | IX} I e

Any questions concerning the\use of the Student Growth Sheets should be refcired
to John Bolton or Bob Evans at the Division of Research in Raleigh (829-3800 or 3809)

Your cooperation in keeping these records in sincerely appreciated.

(%]

-
!

¢
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EXPLANATION OF OBJECTIVES USED ON STUDENT
GROWTH SHEETS

PHYSICAL EDUCATION: Those skills and talents involved in physical sports,
games, and similar activities, including following rules and proper
participation in group sports.

VOCATIONAL AND PREVOCATIONAL SKILLS: Those skills involved in learning
trades such as carpentry, electrical wiring, mechanical trades,
sewing, cooking, and related topics. Prevocation includes the
simpler vocational skills as well as knowledge about other possible
vocations.

GENERAL HEALTH: An estimate of the student's general physical conditions
as determined by teacher observaticn and/or physical examinations.
If the evaluation includes the child's knowledge of health practices,
nutrition, etc., this should be noted on the Growth Sheet

SOCIALIZATION: This objective should reflect the student's feelings,
attitudes, and actions toward other people both in the classroom
and in less structured situations.

SELF-CONCEPT: This objective should reflect the student's feelings of
self-worth as well as his activities engaged in by his peer group.

COMMUNICATION: This objective should reflect the student's ability to
convey orally his feelings, knowledge, and experiences to other
people.

LANGUAGE ARTS: This objective should be considered separate from
communication. It should reflect the student's ability to express
hiis feelings, knowledge and experiences in writing as well as
his ability to use proper writing skills and aides such as dictionaries
and handbooks.

READING: This objective should reflect the student's ability to obtain
meaning from various types of written and/or printed material as
well as word attack skills.

'-~MATH CONCEPTS: This objective should reflect the student's numerical
reasoning ability as well as computation skills.

-~

v
A
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COUNTY
STUDENT GROWTH SHEET

STUDENT NAME

GRADE IN SCHOOL LAST ATTENDED

CHECK ONE: INTERSTATE MIGRANT

5 YEAR MIGRANT
IS THE MIGRANT TRAVELING WITH HIS FAMILY?  YES

Write in the entening date and the date that the situdent withdraws (on the program ends).

DIVISION OF RESEARCH

| ENTERING DATE ] WITHDRAWAL DATE

The calendans befow wilf be the student's official attendance record. Place an
"X" on the appropriate date on the calendans below for each day that the mighant

heecedlves services,

1971 JUNE 1071 1971 JULY w7
S M T WTF §_ 8 M T W T F 5

123465 | 12 3
6 7 8 910 1112 4 56 7 8 910
13141516 17 18 19 111213 14 15 16 17
20 212223242526 18 1920 21222324
27282930 252627282930 381

STUDENT GROWTH SCALES

See accompaning directions before completing.

wn AUGUST 121
8 M T W T F 3
123 4656 7
8 910 1112 13 14
15 16 17 18 1920 21
292 23 24 25 26 27 28
29 30 31

- cadea

'S SICAL EDUCATION| ENTERING —
SKILLS — — - .
LEAVING —
L__POTENTIAL ___F t
ATION AND ENTERING —t—
VOCATION SKILLS [~ — ' ,
LEAVING =
| - __POTENTIAL —




GENERAL HEALTH

SOCIALIZATION

SELF CONCEPT

COMMUNICATION

LANGUAGE ARTS

EDUCATION

READING SKILLS

MATH CONCEPTS

ENTERING

LEAVING

POTENTIAL

ENTERING

LEAVING

POTENTIAL

__ENTERING

e

LEAVING

POTENTIAL

<+

ENTERING

LEAVING

POTENTIAL

ENTERING

_LEAVING

__DPOTENTTAI

i

'ENTERING

LEAVING

POTENTIAL

ENTERING

LEAVING

POTENTIAL




DEPARTMENT OF PUBLIC INSTRUCTION

STATE OF NORTH CAROLINA RALEICIH
TO: 'Summer Migrant Project Directors
FRCM: John Bolton, Evaluation Section, Division of Research

SUBJECT: STATE QUESTIONNAIRE FOR MIGRANT PROJECTS

Enclosed are two copies of the State Questionnaire which will be
our final request for information this summer. Please fill out one copy
yourself and let any other member of your staff familiar with the Migrant
Program fi1l out the other copy. Both should be mailed to the State Migrant
Office at the termination of the project, along with the Student Growth
Sheets and the Federal report (three copies).

N Thank you for your cooperation in fiiling out all of these forms.
Your patience has been gratefully appreciated! Should you have any questions,

please don't hesitate to call me at the Division of Research, 829-3800 or
829-3809 in Raleigh.

JLB/rm

Attachments/2
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10.

11.

What were the major changes in this year's project proposal as a result of last
year's program evaluation? (_ NEW PROJECT)

d. I _ _ S

b. e
[ADD AS MANY AS NECESSARY) —
Once the program was in operation, what modifications in activities or goals

occured as a result of student needs, interests, or difficulties?

a, . . , — -

b. - . -

C. i - o
(ADD AS MANY AS NECESSARY) -

How much did staff ideas/suggestions contribute to the modification of the program

during its operation? A LOT TO SOME EXTENT _ SLIGHTLY _

How much did ideas/suggestions made by migrant parents/adults contribute to thé
program during its operation? A LOT _  TO SOME EXTENT __ SLIGHTLY *

What have you found to be the most effective ways to tailor instruction to the
learning-style of migrant children? (SPECIFY INSTRUCTIONAL AREAS)

(ADD AS MANY AS NECESSARY) 7 7
Approximately how many visits were made by the staff to migrant homes during the
session? ~ (NUMBER OF VISITS)

Approximately how many parents or other adult migrants visited the project during
the session? (NUMBER)

List the activities designed to encourage parents' visits/participation.

a. ] . _ ] _

b, - ) .
(ADD AS MANY AS NECESSARY) . , , ~

Did the students participate in the selection and/or purchase of clothing?
YES N0 (____DID NOT PROVIDE)

Did your project use automotive tune-up units from the Migrant Education Center?
YES NO

How many field trips were offered by the project during the summer session?( ’)
NUMBER
List the Tocation of the major field trips and the number of participating students.
LOCATION NUMBER LOCATICN NUMBER

e b
NI
&)
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13. List any items of equipment used in the project which were net purchased with
migrant funds. (NOT FACILITIES)

ADD AS MANY AS NECESSARY) ~— T/ ———
14. Briefly describe the portions of your summer program you consider exemplary.
(SPECIFY IF PART OF A PARTICULAR INSTRUCTIONAL AREA OR DONE BY PROJECT AS A WHOLE)

15. Indicate the benefit to the actual operation of your project of the following
conferences by circling the number rating on the following scale. If no one
from your project attended a particular conference, leave blank,

VERY LITTLE A LOT

a. The Grifton Planning Conferences

b. The Behavior Modification Conferences
¢. The Virginia Eeach Conference

d. The Atlantic Beach Conference

— — —— ——
N R RS Mo
PN TNS
o1 o1 O

G G L2 W

16, Briefly indicate the experiences at any of the conferences that were of special
benefit to the students enrolled in ycur project, ;

a. . e — — —_—

b. 7 - i .

c. L o
~ TADD AS MANY AS NECESSARY) - '

17. What other assistance from the state-level would have been of value to your project
in meeting its objectives? (INCLUDE BOTH INFORMATION AND SERVICES)

a.

bi ) — . L

C.

18. Indicate the approximate number of hours spent on the following activities during
the local staff training before the beginning of the program.

NUMBER HOQURS NUMBER HOQURS
a. General orientation L f. Learning about developing
b. Program objectives - new methods/materials
¢. Record-keeping/forms - g. Learning about model/other
d. Reports from conferences programs
e. Planning instruction - h.- o -

19. In view of your experience this summer, next summer's local training should be
changed in the following ways.

(AGD AS MANY AS NECESSARY) 148U



20,

21.

2z,

23.

25.

-3

Did you conduct a self-evaluation of your project above and beyond Federal and
State requirements?  YES _ NO
Indicate the approximate number of hours spent on the following activities
if the project was in operation after the last student withdrew.
NUMBER HOURS NUMBER HOURS
a. Evaluation e. Planning next year's program
b. Reporting Il , f. Disseminating information
c. Post-service training L g. Formulating objectives )
d. "Clearn-up"/Dismantling , h. Follow-up contract with growers
Indicate other migrant projects visited by any member of your staff.
NO VISITS MADE) o
Check the following programs/agencies which provided free services for your summer
project and use the following code numbers to indicate the type of service(s)
they provided.
Department of Health e
””” Department of Social Services = o - j
~____ Employment Security Commission O , -
Farm Labor Service e ] -
______Department of Mental Health o ] -
North Carolina Council of Churches 7 ]
_____Local Public Medical Services - ] ] B
_____Local Private Medical Services - e

__Local Businessmen/Business Groups _ o -
_Local Growers i I _

___Local Media 777",W, T 7'"”" O
Local Churches/VoTunteer Groups ] - ) 7
(USE THE FOLLOWING CODE NUMBER FOR SERVICES PROVIDED: ADD DESCRIPTIONS IF NECESSARY)

1. Transportation 6. Equipment/clothing/toys 11. Dissemination information
2. Medical services 7. Financial assistance 12. Volunteers for

3. Dental services 8. Recreational services program jtself

4. Psychological services 9. Day-care for young children 13. Finding employment

5. Food services 10. Locating migrants for migrants

14. (AND FOLLOWING AS NECESSARY)

i (SPECIFY)

Check the ways in which information about the project was disseminated before,
during, and after the program by checking the appropriate column. Then rank the
effectiveness of each method, using 7

“1" for not very effective, "2" for somewhat effective, and "3" for very effective
o o - USE } ] -
BEFORE  DURING  AFTER

_EFFECTIVENESS

, B - PROGRAM . PROGRAM PROGRAM )
a. Radio/1V N A I A -
b. Newspapers/magazines = | I . o
c. Personal contact with growers/ | o -

crew leaders o N o
d. Personal contact with migrants - B
e, Personal contact with -
community leaders N 3 L
PubTlic appearances at churches/ ) 1 '
civic clubs/service agencies ) i ~ L

-

Fstimate the number of visitors, other than parents, to your project during its

Y ~rations. (NUMBER)
IC —
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26.
27.

28.

29.

Is your project a member of a Migrant Council?  YES i NO

To what extent were visits of the on-site visitation teams of benefit to the actual

operation of the program?
TO A GREAT EXTENT _ TO SOME EXTENT ONLY SLIGHTLY _ NONE AT ALL
Comment (especially on ways the visits could have provided more or better i
assistance)

—— = .

In your opinion, what were the three major strengths of this summer's project?

a. . ] . . ] .

b. - - - -

In your opinion, what were the three major weaknesses of this summer's project?

[
o2
Bo




DEPARTMENT OF PUBLIC INSTRUCTION

STATE ©F NORTH CAROLINA BRALEIGH

Summer Migrant Education Programs
1971

On-Site Visitation Report

Date of Visit:

Evaluator:

Project (County): -

Project Director:

Project Coordinator:

DIRECTIONS: You are requested to evaluate a summer migrant project by visiting
during one day's operation. Given minimal observation time, you are requested

to interview as many of the staff as needed to render a fair evaluation in the

space provided on the remainder of this form.

You have been provided information describing the projects'
objectives. Your primary consideration should be whether the project is
meeting those objectives. Whenever possible, support your judgmental
statements by specifics. If you can describe program activities which were
not apparent to you in reading the objectives, please note this fact.

Other topics which you may wish to consider are:

Instruction

. Emphasis on childrens backgrounds

Materials & Equipment

. Staffing

Applicability (coordination) to regular school year programs
Times of project operation

Dissemination of Information ‘ ,
Other pertinent information (describe in appropriate space.)

CO Oy O L PO =

You are requested to concern yourself with the provision on information, not the

form or style of writing. Pencil notations are sufficient as long as the thoughts

are complete. Provisions have been made for the processing of all these forms
by only two trained members of the Division of Research. Please complete and
return this form as rapidly as possible along with your expense account.

Thank you. .

Division of Research

State Education Building

Raleigh, North Carolina 27602
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I. Scope and versatility of program aciivities in relation to student needs.

1)

J.
A Ma




-3-

1I. Student Involvement/Acceptance of the program offerings.

I1I. Community Relations (Including the Migrant Community)

]

I
%
di




IV. Services provided other than instructional.

V. Recommendations.

v

“d
al




VI.

General Comments.

-4
P



VII. The North Carolina Migrant Program has adopted the State objectives on
the following page.
In your opinion, how well does this project meet these state objectives?
(You should consider all the objectives by writing a brief opinion. ,
If you have observed a situation which you feel deserves comment concerning
only one or two of these objectives, please include this reaction after
your more general answer.)

o
23
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State Migrant Education Chjectives

Revised May, 1971

Instructional Services

1. Provide the opportunity for each migrant child to improve communicatiors
skills necessary for varying situations.

2. Provide the migrant child with preschool and kindergartan experiencas
geared to his psychological and physiological development that will
prepare him to function successfully.

3. Provide specifically designed programs in the academic disciplines (Language
Avts, Math, Social Studies, and other academic endeavors) that will increase
the migrant child's capabilities to function at a Jevel concomitant with
his potentiai.

4, Provide specially designed activities which will increase the migrant child's
social growth, positive self-concept, and group interaction skills.

5. Provide programs that will improve the academic skill, pre-vocational

orientation, and vocational skill training tor older migrant children.
6, Implement programs, utilizing every available Federal, State, and local

resource through coordinated funding, in order to improve mutual under-
standing and appreciation of cultural differences among children.

Supportive Services

7. Develop in each program a component of intrastate and interstate communications
for exchange of student records, methods, concepts, and materials to assure
that sequence and continuity will be an inherent part of the migrant child's
total educational program,

8, Develop communications involving the school, the community and its agencies,

and the target group to insure coordination of all available resources for the
benefit of migrant children.

9. Provide for the migrant child's physical and mental well-being by ineluding
dental, medical, nutritional, and psychclogical services.

10. Provide a program of home=school coordination which establishes relationships
between the project staff and the clientele served in order to improve the
effectiveness of migrant programs and the process of parental reinforcement
of student effort.

11. Increase staff self-awareness of their personal biases and possible prejudices,

and upgrade their skills for teaching migrant children by conducting
inservice and preservice workshops.
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SUMMER MIGRANT PROGRAMS

FEDERAL ANNUAL EVALUATION REPORTS

Fiseal Year 1971
BOB 51-~R0O719
(Revised)

DIRECTIONS
All project directors are requested to submit three copies of this report

to the State Migrant Office by August 31, 1971. The report should follow

the indicated outline, Each question should be retyped, along with the
information provided for each section and sub~section., The numbering and
the order should remain the same. In order to satisfy federal requirements,

the State Migrant Office must have three copies of this report. One additional

copy should be retained in your permanent files.

R
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II.

ITI.

VI.

O

ERIC

Aruitoxt provided by Eic:

Children Served

A, If the estimated number of migrant children to be served as per your
application was not met, indicate the reason for the lack of full

participation.

Grade Placement

A. Indicate procedure ysed to evaluate migrant children for grade
placement (i.e. age; achievement, tests, teacher opinion, ete.)

Teacher-Pupil Ratio

A. What was the teacher-pupil ratio in your programs?

E. What currieulum changes were made tc meet this change in ratio?

Inter~Relationghip with the Regular Title I Program

A. Give examples of regular Title I programs which have been specifically
designed by local educational agenciesz to supplement Btate~operated
Title I migrant programs.

B. Comment on arrangements which 8tates have made for trairing or

assignment of personnel to achieve coordination between regular
and special programs for migrant children.

Coordination with Other Programs

A. Describe other assistance that directly serves the same migrant
populatien as in your State program (federal, state, local, private-
supported programs). How extensive are these programs in the State?

B. What efforts have beea made to establish coordination between these
programs? What has been the cutcome of the effort to coordinate?

C. If you participated with other agencies in providing services to
preschool children and/or adult migrants, what were the services,
sounces, and amouat of services expended?

D. What gaps remain ir the types of services provided for migrant children?
What additional programs are needed to provide services to migrant children?

Inservice Training

A. Indicate the types of programs conducted in preservice, inservice, and

post-serviee staff training.

B. Indicate the degree of interstate planning involved in this service and
the states that participated.

C. Did the instructional staff receive training in the use of supplemental
curriculum materials and equlpment? Indicate type of training.

;‘*



in your training and planning.

E. Did you participate in an interstate teacher-exchange program? If so,
which state(s) were involved?

VII. DNon~-Public School Participation

A, Describe how non-public school children participated in the program.

VIII. Dissemination

Briefly describe the information-dissemination techniques and distribution of
materials for the purposes of program development content and evaluation.

A, On an interstacte basis

B, On an intrastate basis

IX. Community Involvement

A, Did you have migrant parents participating in your program?

B. 1Indicate the activities involved.

C. 1Indicate how parents were involved in the planning of these activities,
D. 1Indicate how other volunteer help was utilized to meet the objectives of

your programs,

X. Program Effectiveness

A. Indicate migrant programs that were conducted and met with little or no
success, What are your recommendations for improvement?

XI. Special Areas

A. 1Indicate the programs that were conducted in the Vocational Education
and Handicapped areas,

B. Were these new programs?

C. Were these supplemental to existing programs?

XII. Construction ~ Equipment

A, If your application specified the purchase of equipment or construction,
how was it used to meet your program objectives?

ERIC
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XIITI. Supportive Services

A. 1In planning your supportive services, how much interstate planning was
involved to insure proper follow-up services (i.,e. health services)?

XIV. Program Integration

A. Indicate how you integrated your migrant program with the regular school
program.

XV. Staff Utilization

A, Indicate how staff members were used.
1. Aides
2. Adults
3. Volunteers
4, Frofessionals

XVI. New Programs

A. Indicate new programs implemented and how local =zffort was maintained.

b
[
.

Program Critique

A, Give a generzl critique of the migrant program and what changes you would
recommend to improve the program.
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